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TEACHER'S INTRODUCTION : 

Let us make an assumpt >ion: When people form parcept ions of other? they tend 
to treat these orhers ?n terms of those perceptions. |f one were to ask a 
retired person to contribute time to a local community project, the person 
asking the favor may wel I forget to a^k the retired person if he had other 
obligations and cofTiTii tments regarding his time, Thera is a srereotype 
operating here: retired people are Idle and have little or nothing to do with 
their time. Hence, in neglecting to ask whether or not the retired person's 
schedule was filled before asking him to commit time to the connmunity project, 
the person asking the favor was behaving (at least in part) towards the retired 
person in terms of the stereotype. Moreover, the reactions of a stereotyped 
person or group may lead to a cycle of se 1 f- f ul f f I led expectations. Since 
the role of the retired person has been viewed as one of idleness, many 
retired persons play this role, reinforcing others* views and preconceptions 
about them. In this way^ acceptance of a STeractyped role by members of a 
group leads to behavior which reinforces the stereotype. 

Let us make another assumption: When any group of people lives In reUt ive 
Isolation from other groups over a period of time^ clusters of similar atti- 
tude and behavior traits develop within the [solated group, Thus not only 
are an individual' s preconcept 1 ons reinforced by the reaction of the *'out" 
group, but the "Fn" group's preconceptions are collectively reaffirmed by 
the similarity of attitudes. This group solidarity points up the differences 
found In other grDups and leads to the collective belief that anofher group's 
behavior Is strange or unnatural. 

Where this unit fits In: Somewhere along the way It seems reasonable to eKpect 
that we be given opportunities to examine our preconceptions about other 
peoples. Education enters the scene here. Students are provided activities 
designed to help tharti beconf>s aware of their own views* As part of thli pro- 
cess, there must be some recognition by the student that his own preconcep- 
tions lead him to stereotype and, especially, that he Is taking liberties 
when he does so. The most obvious such liberty Is overgenera 1 1 zat Ion. In 
other words, students need to recognize the great variety of human behavior 
based on reactions to cultural and persona! characteristics, whi la at the 
same time they need to realize the relative lack of physical differences 
cross-culturally dug to the fact that we all belong to the same species. 

Another Important assujnptlon is made at this polnti Behavior change is 
possible only after eKami na t f on of the bases of behavior. The reason for 
providing cross-cijl tural data Is to show students that behavior Is learned, 
largely through the mechanl sm of encu 1 turat Ion , and that it is not simply 
''natural.'* In other words, a major goal of this unit on aging Is to show 
the variety of learned behavior about aging in various cultures so that 
students ar^ made aware that their own views (preconcept i oni ) are not 
unrversally held. At the same time, examining the phenomenon of aging cross- 
culturally can help emphasize the simflarlty both of the aging process and 
of humankind's goals acrosi cultures. After completing the unit, students 
may be able to go through a process of reconceptual izatlon, redefining their 
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roles \n relation to old people and the process of agFrg. This reconcept- 
uaiization stage consists of a dual proces s—un lea rn 1 no o Id b ehavior and 
views and learning and practicing new behavf.or and roles. Hence, It may 
becofne necessary for some sort of behavior laboratory to evolve for students 
to practice new behaviors, 

The overall design of the unit might be presented somev^hat like this* (l) to 
recognize the need for change ('M've seen what Tny present attitudes are; 
I've conclf'ded that my preconceptions aran't entirely accurate or adequate; 
and ^/ need to change some of them,^'); (i) to visualize a different role for 
myself (" P ve learned by being exposed to a variety of behavior that mine 
is not 'rjtural,' but learned. Therefore, it Is possible for me to change 
and to see myself in a different role.") 

UNIT OBJECTIVES ON AGING 

Cogn I t^vQ Ob] ec tj ves : 

To examfne and avaSuate personal and societal attitudes roward aging by 
exposina conscious and unconscious elements which have ccntributed and are 
contributing to prestint perceptfons 

To examine attitudes and behavior toward aging fn other societal contexts 
in order to mke cross-cultural comparisons between our perspectives and 
these of others 

By making cross-cultural comparisons, to be able to redefine aging and the 
problems of old age fn a broaderj global context 

To examine alternative nnodels of behavior towards the elderly and towards 
aging by studying selected societies and how those societies deal with thm 
phenomenon of aging and the treatment of old people 

To recognize that our personal and societal perspectives roward aging are not 
n^.cessarily universally shared, and that we are culture-bound In our deffnl- 
t i 0ns of old age 

Tc recognize that differences notwithstanding, there are common human patterns 
H bahavfor regarding the aging process, and, hence, there is a need to think 
ah cut and identify these cormon patterns 

To recognize the arbitrary nature of our behavior towards old people and to 
further recognize that our behavior and perceptions can be changed 

To evaluate which of our own attitudes and behaviors toward aging might be 
functional and/or dysfunctional in terms of a future global society 

To recognize some of the effects of population growth and economic development 
on personal and societal behavior towards old people and their problems 

To assimilate some basic corrtent regarding the problems of the elderly in 
the United States and In other selected societies 
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Affect ? ve Qbj ect Ives : 

To gain a sense of empathy wi th old people, the aging process and the probUms 
of the elderly through interpersonal and intergroup contact 

jki 1 1 Object I ves : 

To hypothesise about alternative futures for the elderly and the students' 
rol es In t he f u Cure 

To be able to manipulate both statistical and nonstat ist ical data in eKarnining 
cross-cultural behavior 

To gather and tabulate raw data, and form hypotheses regarding personal and 
cc^muni ty attitudes toward aging and old age 



OVERVIEW OF UNIT 



Ac tl vl ty 1 : 
Act! VI ty 2: 

Act I vi ty 3: 
Act! VI ty ^: 

Act i vi ty 5: 
Act I vi ty 6: 

Activity 7: 



MY VIEWS A survey designed to bring out students' perceptions of 
aging and old people. Review of the survey is used at the end of 
the unit as a posttest. 

ACT YOUR AGEl Picture exercise which has students categorUe the 
images according to whether they represent people who are acting 
their age or not acting their age. Designed to get at age strati- 
fication and role expectations* 

PERSONAL FEELINGS ABOUT OLD AGE Personal values clar I f f cat Ion 
inventory* Students verbalize specific feallngi about old age- 

'•WE ARE NOW 70" A roie^playlng activity. The objective in this 
lesson Is to get students to act out their perceptions of the aged 
and then check out those perceptions with a group of 70'*year-o1 ds 
i n the oofnmunl ty. 

STATISTICAL PROFILE OF AMERICANS ELDERLY A data chart is provided 
to get students hypothesizing about problems of the aged In America* 



l6l YEARS OLD? Readfng on except I onal longevity. Students a 
Similarities and differences in social and environmental factors 
relating to longevity in two societies: the United States and the 
Azerbaijan region of the southern Soviet Union. 

COUNTING THE AGE GROUPS IN THE COMMUNITY Students visit local 
department stores to identify as many age citagories as they can 
from the goods sold in those stores. Designed to generate discus- 
sion about the large number of age categorieS"-e,g» infant, toddler, 
pre-schooler, kl ndergartner , teenager, etc. --used In our society 
and their functional value. 



Activity 8: COMMUNITY SURVEy ON AGING AND DEATH A simple tv^o-quest ion survey 
used to get at community feeUngs about aging* Aiks respondents 
to first determine the age to which they expect to live, then 
respond with the age to which they want to live. Students then 
cuinnfnate the activity by debating the statement, -'Growing old 
has a bad reputation in our society," 

Activity 9: LIFE PERSPECTIVE Students survey people in a variety of age groups 
to ascertain at what relative age people develop a foreshortened 
time perspective in our societyi 

Activity 10: MISCELLANEOUS COMMUNI TY ACTI VI Tl ES ON AGING A series of community* 
oriented activities which addresses questions such as, "Who are 
the 'old* in the cormiuni ty?" ; What are the concerns of the elderly?"; 
and '^where do old people live?* 

Activity II: GREETING CARDS AND CARTOONS Uses a collection of greeting cards 
and cartoons to get at stereotyping the aged* 

Activity 12: YOUTH FOR SALE Students inquire Into adverti si ng to determine 
the value society places on youth and staying young* 

Activity 13: WfWT'S IT LIKE TO BE OLD? Series of reading across societies 
(Uni ted S ta tes and Vi lacabamba I n Ecuador) which has students 
compare attitudes of the elderly towards old age and aging. 

Activity 1^: "SLOV-DOWN" Sfmulation which provides students with an opportunity 
to pre-exper ience one aspect of growing old: the slow-down of 
i nte 1 1 ectua I f unc t ion i ng. 

Activity 15: THE IK TRIBE Reading to help students reeogniie some of the ways 
in which socialization and culture determine societal attitudes 
toward aging. Faced with the prospect of e>ctinction, how doai a 
group of people treat its old? In the case of the Ik^ the answer 
is pretty horrifying. 

Activity 16: AGING WITH GRACE AND DISGRACE Two groups are conipared in this 

exerci se**the people of the Israeli Kibbutz and Japan«-from which 
students Infer about the similarities between the two groups and the 
United States* Raises the question of cross-cultural trends In 
treatment of the aged* 

Activity 17: WHI CH COUNTRY IS BEST? Students compare four hypothetical societies 
and rank them according to which are perceived as "best'' for 
elderly people. Provides a means for asiesslng desirable societal 
settings for the aged* 

Activity I8: CONCLUSION: "MY VIEWS RECONSIDERED" Students look at the survey 

they filled out in Activfty^I, They are then asked to write out 
th© ways they feel their views changed regarding agfng as a result 
of thi uni t - 
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STUDENT HANDOUT 1:1 



INSTRUCTIONS TO I'MY VIEWS" 



You are now asked to participate in a survey designed to find out how you 
feel about some things regarding old people. Since this kind of survey might 
be new to you, a few examples will help you complete it. 

The exaniple used here has no relationship to the subject of old age — it Is 
merely used as a sample to show you the mechanics of answering the survey. 

Suppose you were given the following statement and sets of words: 
I THINK "HE WORLD WE LIVE IN TODAY IS... 



Stable r 1 



T 



5 I ^ IT 



Uns tab 1e 



you would think for a moment about how you felt toward world stability. jf 
you think the world Is eKtremely unstable^ you would probably cl rcle the 7, 
Indicating your feeling^ If you think the world ii very unstable, or ifmply 
unstable^ you might circle the 5 or 6; somewhat stable, but not vary stable. 
Circle the 3 or k; very stable, circle the 2; e^treniely stable, circle the I, 

There Is no attempt to trick you with the questions. Please answer all ques- 
tions honestly and to the bist of your ability. UNDER NO CIRCUMSTANCES PUT 
yOUR NAMS ON THE SURVEY* 



MOTE- YOUR TEACHER MAY WANT TO TABUUTE THE RESULTS OF THE SURVEY AND DISCUSS 
CUSS RESPONSES TO THE ITEMS, IN ANY ^SE, WE SUGGEST YOU KEEP YOUR COPY OF 
yOUR SURVEY AND PUT IT AWAY SOMEWHIRE, SO IHAT YOU CAN WORK WITH IT AGAIN 
AT THE END OF THIS UNIT. 
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STUDENT HANDOUT ! :2 



"MY VIEWS" 

(Please cJ_r£lS t^"® number on the word scale that best expresses your feelings.) 
"WHIN I THINK OF OLD PEOPLE, I THINK OF PEOPLE WHO ARE..." 



KIND 
HEALTHY 
01 SHONEST 
HAPPY 

auir? 

INACTIVE 
SEXY 
POOR 
STRONS 
FAST 
WISE 
SIMPLE 
USELESS 
TOLERANT 
CHANGEABLE 
PUBLI C 
WORDS 
FORWARO-LOOKING 



1 


2 


3 




5 


U 

6 


7 
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3 
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- - jr 

_ 6 


7 
















I 


2 


3 


^ 

H 


5 


6 


7 
















1 


2 


^ 3 
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1. 
















1 


2 


3 


r 


5 




7 
















1 


2 


3 




5 




7 
















1 


2 


3 
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3 
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CRUEL 

UNHEALTHY 

HONEST 

SAD 

UOUD 

ACTIVE 

NOT SEXY 

RICH 

WEAK 

SLOW 

NOT W| SE 

COMPLICATED 

USEFUL 

INTOLERANT 

RIQID 

PRIVATE 

DEEDS 

lACKWARD-LOOKINe 
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Title ; ACT YOUR AGE ! 
Introduction ■ 

In examining the phanwnenon of old age it is essential to provide students 
with opportunities designed to bring out their own stereotypes of old people. 
These perceptions are often hidden below the conscious level* The following' 
exercise was developed to help get out some Rtereotypes of old people by askirg 
students to Judge whether or not certain behaviors are appropriate for the 
*'over 65'' or "senior citizen'* set. 

O bject I ves : 

-*To recognize that we have preconceived notions about what Is appropriate 
and inappropriate behavior for old people 

**To fdentify our perceptions of old people 

"■-To discuss some of the f ac tors--fam 1 1 y ^ peer group, medla^ e.g.-^-that 
influence our attitudes about what Is appropriate and inappropriate behavior 
for old people 

T i me : One Class Period 

Material 5 i 

--slide projector and screen 

--copies of STUDENT HANDOUT 2:2, one copy for each student 
P reparat ion i 

Tell students that they are going tu see a series of 20 slides. Each slide 
win appear on the screen for approximately 5 seconds* As the students view 
the slides they are to place X*s by the numbers of the slides they feel repre* 
sent people who are not "acting their age*' and O's by the nufnbers of the 
slides they feel represent people who £re "acting their age." 

Step I : Show the si Ides* 

Step 2; Appoint a group of students to compile the class data on how many 
students pUced X*s by each picture. 

Step 3 1 Record data on the chalkboard. 

Step Debrleffng 

1. Which of the scenes depicted behavior you felt most inappropriate for old 
people? Why? Did the rest of the class agree? For what reasons? 

2. Were some pictures difficult to decide upon? Why? 

3. What experiences or episodes In your life and in the lives of your class- 
mates do you think have made you react to the pictures as you have? 
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STUDENT HANDOUT 2*2 



PICTURE EXERCISE 

In a few moments you are going to see a series of 20 pictures on the screen. 
As you view each picture, decide If the people in the picture are acting 
thefr age or not acting their age. When you make your decision about each 
slide mark the spaces belmv as follows: 



(no, of 0 Mark an 0 for pictures In 
slide) which you see people acting their age 

'* X Mark an X for pictures In which 

you see people not acting their age 



^ Leave blank those pictures about which you 

cannot decide 

WHICH OF THE PICTURES SHOW PEOPLE WHO ARE ACTING OR NOT ACTING THEIR ACES7 



1 . 


11. 


2. 


12. 


3. 


13. 


k. 


]k. 


5. 


15. 


6. 


16. 


7. 


'7.. 


8. 


18. 


9. 


19. 


10. 


20. 
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(Cui de to 20 pf ctures* 
Act ypur agi!) 

1. aid fnan fishtng 

2, tiinagers d^inc Ing 

3* old worrin play Ing druinP In a rack group 

^. aid persDn at a prescrl pt ion counrer 
St teenager^ i^at^d In a rocklnS chafr 

6, old perian dressed i n ftiod elcthei and ridi ng i chopper eye ]g 

h old person playing with a young chMd or the gr^ss 

8, old person liining dcwn to k«si i young psrion ^^n the forehead 

9, ycung tianager dreised In mod clothes 

10, ccnrtnarFan running a r^cmwlth hf gh scfioal tra^k teafn 

I 1, old mn with IcPng ha ir 

12, old voffian and nnan Sersually embraced 

13, old coup] € a t a poli tical rg l]y f^r a cCTmunF it cardidatre 
old v/omin in a swim suf t at the be^ch 

15* old coupla (ov^r 90) in a "sing la's bar'* 

1 6, young middle-aged man pcsed m% m pat Tent fr a nur% Ing home 

17* old per lor seated in a vrfheej chair in a nursFng hoire 

18. old perion d rlriking v^ine out of a bort]^ 

19. 8-year old drinking a b^er, ^moMng a cfgaritte 

20. coIl€ge-age couple at the parkdrlrkfng wins out of a battli 
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TEACHER Zih 



OpTiONAL VAY OF DOING "ACT YOUR AQE 1" 

Ask ituderts to break intosniall groups. Tell them to go out Into the 
cCwnunJty and col lect pictur^i frori magazines and/or take picturei of 
people that they feel rspresent appropriate and i napprepr i ate behs^/Ior for 
various age groups* Ask each student group appoint a spokesman to 
rapc^rt the results to the clais* The task of the spokesfnan will be threafoldi 
i5 To shov^ the rest of the cliss what data was collected and whether the 
group flit each piece of dita represented people who wer^ acting their age 
or not ^ctins thefr age; 2) To indicate the reasons why the pictures v^ere 
chDS€h to il lus trate ipproprfate and inappropriate behavior for particular 
age graups; 3) To elicit addftional information from the rest of their group* 
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TEACHER 3- 1 



Title i PERSONAL FfELINGS ABOUT OLD AGE 
I ntroduet ion ; 

Another way of getting at preconceived notioni about old age and growiTig 
old If to get itudents to state thifr feel Ingi about old pgople, Studant 
participation in the lurvay below should be voluntary, but encDuraga involve* 
mant • 

Objac t ives : 

*-To verbal iza and discuss sptclfic feelilqgs about old age and old people 

--By discussing personal feelings with others In a groupj to recognize that 
many of these feeUngs are not unique to Individuals 

T ? me : One Class Period 

Procedure : 

Distribute 1 copy of STUDENT HANDOUT 3:3 to each student, Ask them to respond 
as fully as they can to the questions in order to facilitate grcup discui^^cn. 
Allow about 10-15 minutei for them to write down their responses. Then 
either break the class into small groups or proceed with the follow-up 
discuiston with the whole class. If you choost to have itudents break into 
small groups, instruct them t© try to reach consenius on their fselings, 
appoint a leader for discussion purposes^ and hays him or her report to the 
class after about 15 minutes of group meetings* Then, proceed with the 
follow'up With the whole claii. 

Fol Iqw^up : (Opt lonal ) 

!• What smilar answers were there within the group? 

2, It might be interesting to tabulate the dita on question 5 and have a 
group of old people In the comrnun J ty comnent on the results. For exainplep 
many younger people might asiume that one cOTinon place to find old people 
would be in nursing hoines , However, In most American communittss only 

5 % of people over the age of S5 reside In nursling homes. A eomparison 
of where old people actually live with where students think they live 
might be Interesting, 

3, Does the class feel that their responses to the seven ques ti ons would be 
shared by most people In their age group? By their parents? By rnost of 
the people in their comnunlty? By people in other countries? Why or 
why not In each case? 

NOTE- By this point it should be clear that our attltudey about old people and 
growing old are dependent In large measure on our frames of referenQe, It 
might be useful to re-emphasise this notion by having students name as many 
different frames of reference as they can. You can get tharn started by saying 
something like, ' ^Now that we've lesn that our attitudes toward old people 
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TEACHER 3 '.2 



and aging are determined b/ many influences, let's take the next few 
minutes and list on the clialkboard as rnany of these influences «s m can," 
If need be you can list d eouple such as a person's age group or culture, 

^. Oistribute STUDENT HANDOUT 3-M . These questions are eKtenston questions 
about personal feelings towards old peaple and growing old, Accordingly, 
this handout Is for individual thought and should not be used as an 
ass ignnient. 
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PERSCINAL FEELINSS ABOUT OLD AGE 

1. NAME TWO THINGS THAT WORRY YOU ABOUT GROWINS OLD. 

2. NAME TVO THINQS THAT ¥01J FEEL WOULD BE "NEAT" ABOUT GROWING OLO. 

3. MAMI TWO THINGS THAT yOU DISLIKE ABOUT OLO PEOPLE. 
i». NAME TWO THINGS THAT fOU LIKE ABOUT OLD PEOPLE, 

5. .1ST i;-! CRDER THE THREE MOST COMMON PLACES YOU WOULD FIND OLO PEOPLE IN 
YOUR CO.H^^,UNITy. 

6. TO WHAT AGE WOULD YOU LIKE TO LIVE? 

7. "J CONSIDER PEOPLI OVER THE AGE OF TO BE OLD PEOPLI." 
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STUD INT HANDOUT 3tk 



PERSONAL FEELINGS ABOUT OLD AGE 

The fDllowing list of questions is for your use in determiriing your feelings 
about aging. You irilght want to write out your answers to the quest ions* ktep 
this sheet for 2 v^tks^ and than look at your responiei at the end of the 2* 
week perlcd to see If you agree thin with what you write n^, 

I, Are otheri In your age group eKparfencing the same feelings you are about 
aging? jn v^hat ways do you think ycur attitudes about aging ind old people 
arm different from otheri? 



2* What in life seems to be u/orth growing old for? 



3* What would you most like to be doing wlhen you are old? 



Do you shut out thoughts about growing old? Why? 



5- Do you know of someplace In the v/orld where growing old v^ould be pleasant? 
Where? Why? 



6* Asiun^ for a nament that you are J% years old. Describe how you would 
live out a typical day* 
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Title : "WE ARc NO/ 70i" A Role-Play Activity >^ 
Introduct Ion : 

One of tht goali of this unit Is to have studanti gain as much etnpathy as 
possible for those people in our iocfety consfdared ''oldj' One way of 
providing an opportunfty to gain empathy ii via the followtng two-stage 
process: first, m volunteer group of four or five itudenti is aiksd to 
ro1e*play a group cf 70^year'old people having a discuislon tbout somB 
major human Issu^i. Stcond, after students have role-played thefr percep- 
tions of how 70-year*oldi would act and what they would say about such 
topics as religion^ sex and poll tics, they wf 1 1 be given an opportunity 
to Us ten to an actual dlscuision of yO''yBBr^o]di% on those very topics, 
It Is suggested that you not tell the students about the planned viiit 
of the 70-year-olds unt 1 1 after they have done the! r rQle^play , The object 
here Is not to trick them, but to maximize what they might liarn frotn 
comparing their perceptions of the aged with their observations of the 
aged themselves. 

Objectives : 

"To provide an opportunity to enquire into the perceived actions and 
feelings of old peopit regarding poll tics , meaning of life, ssk, young 
people and rellgioriai discussion topics. 

"To check out percept loni of older persons* attitudes on the listed 
topics against an actual discussion of those topics by older peopla* 

Time : 4 Class Periods 

Preparation : 

A number of days bafore you begin this activity locate four or five people 
In the coitimunjty who are at least 70 years old. Invite them Into the class 
to discuss their ftel ings about some key human issues, Tel] them that the 
class Is very Interested In listening to and finding out about how older 
people in the cofmiun! ty fee] about subjects like poll tics, the meaning of 
life and religion^ and that they will be asked to sit In a circle in front 
of the class and expresi their thoughts and feelings. The reison we suggest 
that this stage of preparation occur several days before the activity Is 
that it may take a good deal of time to make the necessary arrangements, 
Make certain your older cltiiens group is composed of both men and woman. 

Another stage of the prepiration involves the actual student rolj-pliy* 
At this point, the role-play is still unrelated to the invitation of the 
older citizens Into the classroom* Do not mention to students that the 
culminating part of the role-play will be to hear people over 70 actuaj) 1y 
discuss the same Issues dealt with In the role-play. (A philcsophlcal 
point arises here, however^ Sam teachers may feel that telling the 
students about the whole icheme would actually benefit and enhance the 
learning eKperience* If so, fine* Ws think It would work either way*) 

^Adapted from a suggestion by Bob Clifton, Metro State Col lege. 
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Explain that you n^ed a group of four or f fye students to volunteer to 
I role*play a group of 70-year-olds holding a discussion. When your group 

of volunteers has been chosen, tell them they are to put on at laatt a 
25-minute discussion the next day in front of the other clasi members. 
Tell the group they may dress-upp make*up, and ifnitate the actloni of 
70*year*oids* Don't tell them what the discussion topics will be^ but 
do tell them they will m discuising some very Important human issues as 
a group of 70-year*olds would discuSi them* Havej If poislble, a video 
tape recorder on hand to record both diicusiion groupi; at minimum record 
the diicusilons on tape. It is essential to ricord the sessions* 



F v.edure^ 



V .r$t Day: This Is the day the role^playad diicuislon is to take place* 

By this time the group of volunteer students should be wearing 
appropriate garb and be "in the mood,'' Seat them in a circle 
in the room, using any seating arrangefnent you wish for the 
rest of the class. Tell them they have 25 minutes to discuss 
all the topics you are going to list on the chalkboard: 
POLITICS, THE MEANING OF LIFE, SEX, YOUNG PEOPLE, RELIGION. 
The idea Is to express their feelings and thoughts as 70-year* 
olds on these topics. You might get the session started 
with something like, "ClasSj today m have invited Into our 
midst a group of 70-year-^old citizeni from our community who 
are going to share with us some of their thoughts as senior 
citizens about some major Issues of our times. Let me start 
the group off by asking the following question: "What are some 
of your thoughts and feelings about the lubject of pol I ti cs ?'' 
Allow discussion of this topic to proceed for five minutes 
(no longeri). At the end of five minutes say, "At this point 
I would like to switch the topic of our group discussion. As 
a group of senior citiEens, I would now like you to e><press 
your thoughts and feelings about sex . Please begin," Allow 
5 minutes only] Then, at the end of five minutes, switch the 
topic again, ''Now, senior citfienSj" (it is important to keep 
reminding them that they are playing thii role), "for the next 
few minutes j would like you to express your thoughts and feelings 
about the meaning of 1 Ife /* Again, end the discussion, no matter 
what, in five minutes* Follow the lame procedure for changing 
topfcs for the ramaining two topics, y oung people and rel iglon * 

Second Day: Use this class period to play back efthar the video-tape or 

the taped recording of yesterday*s role'-play discussion. The 
class^ Including your group of volunteerSp should write down 
on a piece of paper the att I tudes and thoughts eKpressed by the 
group as each topic was raised for dfscuiiion/ After the recording 
has been played back, discuss the following two questions with 
the classf 



1) How well (accurately) do you think the student group played 
their roles? Would 70-year-oIds In fact act as the students 
did? In what ways, yes? In what ways , no? 

2) What were lonrie of the more outstanding attitudes you noticed 
that the group conveyed about each ©f tha topics? 



EKLC 



12 

20 



C%i AGING 9/75 



TIACHIR kt3 



At the and of this class period, announee to tha class that 
I tcMnorrow they can eMpect a visit in class from 70-yeir-olds 

from thf cmmunlty. This group of sanlor citiEans has been 
informed that the class his been studying aging. Their task 
will be to discuii their feelfngi and thoughts about POLITICS, 
THE MiANIMG OF LIFE, SEX, YOUNG PIOPLE, and RELIGION. Again, 
bi certain to have a video-tape recorder or at leist a tape 
recorder on hand for the discusiion. 

Third Dayi Invite the group of older citizens into the class. Seat them 
in front of the class* Explain to them that this class has 
bean studying the topic of aging and old people and that they 
are very interested in having this group share soiTie feelings 
and attitudes with them. Explain to the older citizens group 
that they will have about 25 minutes In which to discuss 5 
fnajor topics which you will write on tha chalkboard: POLITICS, 
THE MEANING OF LIFE, SEX, YOUNG PEOPLE, RELIGION, Explain 
that you are aware of the very limited time they have, but 
encourage them to do the best they can (without being patron*^ 
iiing, of course*). EKplaIn to the older cittiens group to get 
out as many ideas and feelingi about the topics as they can 
given the limited time periods. You might gat the session 
started by saying lome thing like "Clasip today we have Invited 
j nto our room a group of older citiiens from our community. 
They have graciously consented to share with us some of their 
feelings and thoughts concerning sane key human Issues In 
today^s world. Let ms start the group off by asking the i 
following question! What are some of your thoughts and feelings 
about the subject of politics?*' Allow 5 minutes only. Use 
same procedure as outlined for role-play with students on the 
first day for the rest of the discussion. After all topics 
have been discussed^ if there is tinrie remaining^ allow a period 
for students to ask questions of the group-*-about their lives, 
act lyi ties, etc. 

Fourth Day: Spind this day playing back the recording of your 70"y^ar-old 
group. 

Debrief in^ : 

1) Were there any surprises rtgardlng the older citiiens attitudes about 
sorne of the topfcs? 

2) How accurate were your personal , the role-playing group's, and the 
class' perceptions of old people regarding their behavior, actions and 
attitudes about the topics? 

3) Write a short paragraph describing what you learned about older people 
from this aetivity* Write another short paragraph diicribing what you 
learned about yourself from this activity. 
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tttle i STATISTICAL PRDFILE OF AMERICA'S ELDERLY 
Jntrgduct ion* 



The data chart (STUOEMT HANDOUT Bi3) Ji one quick way of provfdirig itudenti 
wtth an overview of America's elderly. In addition to developfng Infirential 
skills, a great deal of information about old people can ba gleaned from the 
f f gures, 

STUDENT HANDOUT Sik was included only as a iuggaited way of itructurlng 
the use of the prof i It* You should feel free to uie or not use the data as 
you see fit* 

Ob lec 1 1 ves r 

'•'-To make inferencas ind hypotheses about old people in the U.S. based 
on the itatistical data 

**To recognise the use of statistical data in providing Information 

—To raise questions about the adequacy of statistics to answer questions 

Time ; 1 Class Perfod 

Procedure : Dlstributa copies of STUDENT HANDOUTS 5:3 and 5:4. Ycu might 
have students do parts I and II of STUDENT F:\NDOUT 5tk either indfvidually 
or in groups of 2-3* Part III could be done either In small groups or 
with the whole 'c lass. 



Teacher's Guide to STUDENT HANDOUT 5:4 : 

1) Make 10 hypotheses about old people in America based on the statistical 
profile. (Poss ibf 1 i ties Include: people In the U.S. are considered 
elderly at the age of 65; if the old are Increasing In number faster 
than any other mgm group , then the age compos It ton of our society Is 
changing; an overwhelming percentage of old people are classified as 
Whites; nearly 60% of the elderly are women; the largest proportfon of 
people over 65 live fn the Midwest and In Florida and Arkansas; states 
having the largest total populations seem to have the largest numbers 
of old people living there; as a groupp the 65 and older population is 
less well off econonifcal ly than those younger; etc-) 

II) List 5-10 queitions you have about old people that the statistical 
profile can't answer. Where would you go to find the answers? Now, 
go find them, (poisi bf 1 f t les are quite numerous here of course: why 
do women tend to outlive men? Why are there so many more widowed 
women than widowed men? Why such a high concentration of elderly 
people in Florida and in the other states listed? etc.) If student 
interest is high, bramstorm with the students where they would go, i.e. 
in what books would they look, what people would they interview, what 
media could they use, etc., to find out the answers to these questions. 
It IS strongly suggested that those students who are interested In 
pursuing the aniwars to the questions raised be given the opportunity 
to do so. 2 2 
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III) Some add! tionil quast ions : 

1) Why Is 65 used as the dasignated age at which people become '»old" 
paople fn this country? (65 is a very arbitrary age set f©r retirement, 
and therefore, by mpncationp to deiignate *'a)derly^' In the U*S- 
Historlcilly the age of 65 evolved from the )930*i as a convenient way 
of setting retirement I imitations* It Is a subject of great controversy 
among poiitically sensitive groups seeking reform for the aged as It is 
among many old people individually, A dysfunctional aspect of using 65 
as a deinarcation point is that it tends to put people who are 65 and 
older all into one category^ thus helping reinforce stereotypes about 
the age group* You might point out to student! , If they don't raise 
the point, that 65 is very much like other arbitrary ages used in our 
society--21 for majority; 18 for voting, etc.; 12 and under considered 
"children^' in amusement parks and movie theaters; etc* While it is 
convenient and even necessary to have these ages for administrative 
and political purposes * one must reeognlEe that they exist for those 
purposes a lone . ) 

2) Which states have the most active senior citizens- groups? (Florfda, 
for one^ does have a politically active older cltfienry*) 

3) Why Is the percentage of men over 65^ fnarrted, spouse present, so 
niuch higher than ft fs for women in the same category? (One obvious 
explanation is that since women tend to outlive men, especially as the 
ages of both sexes increase, the imbalance would leave men with spouses 
present while the reverse would be true for womenp) 

^) What do the percentages on divorce indicate about the marriage and 
divorce patterns of the elderly? (An ovarv/halmt ng number of persons 
over 65 are married* Very few over 65 gat divorced. However, these 
figures are constantly changing* Some garontologf sts belive that longev 
fty is connected to fnarriage patternS"persons who live long tend to 
have stable marriage patterns*) 

5) Which of the two sexes appears to be healthieit according to the 
statistics? Why do you suppose this Is true? (Almost all statistlci 
report that women tend to outlive men, thus one could conclude, at 
least in terms of longevity, that women are hfealthler. You need to 
probe additional sources for answers here, but many gerontologlsts and 
sociologists state that a big contributing factor lies in llfe^styles. 
These behavior patterns are changing, however, and so are the statistics,) 

6) What statistics might indicate the plight of America's elderly? 
(Answers are numerous herei Inc^iie statistics; poverty statistics; 
changing age composition figures; racial conpositlon figures; etc.) 
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STATISTICAL PROF I LI OF AMERICA'S ELOIRLY 
Among thoia pTOpl# 65 md older living rn the U.S..,. 

Nufnbarr 21,815,000 

Ratio to parsons under 65 In total population* 10% 
Rate of incraaiar highest among all age groups 



Rac la I Compos 1 1 ion»* 

White: 91,1% or 19,883i000 

Black: 7.9% or 1,732,000 

Otharr 0.9% or 199,000 



Sex- 
Women: 58,9% or 12,849,000 
Men: 4M% or 8,966,000 



Marital status*- 

Proportion in group who are 

Women Men 

Wrdowed: 52,4% 14.4% 

Married, spousa absant: 1,4% 2*1% 

Married, spousa prasent: 37.3% 76.7% 

Singla: 6,3% 4.6% 

Divorced: 2,6% 2.2% 



Location- 
States with 
Fforida 
Arkansas 
Iowa 

Mi ssourf 
Nab ra ska 
Kansas 



largast proportion of 
15.5% 
12.7% 
12.3% 
12.3% 
12,3% 
12,2% 



population &% and over 




States with largast nurrbars of paople 65 and ovar; 



New York 
Cal f fornia 
Pannsyl vania 
Florida 
1 1 11 nais 
Texas 



1,987,000 
1,929,000 
1,323.000 

ijgOiOOO 

1,125.000 
1p084.000 



I ncoma : 

1973 Median family Income 
Aga 65 and ovar. .. * ^ , $6,426 
All U. S, famlllas , ..$12, 051 



Propartfon of paopla In povartyi 

Aga 65 snd ovar. « » 1 in 6 paopla In tha U« S m 

Age 65 and under 1 In 10 paopla in the U.S. 



Sourca: U, S, Dapartmant of Commt rea» 1975. 
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Suggested use of Statistical Prof Mi of 

1) Hake 10 hypothises about old people 
prof t le. 



STUDENT HANDOUT 5^^ 

America's Eldarly* 

in America baied on the statistical 



11) List 5-10 queitSons you have about old people that the statiiticil 
profile can't aniwer. Where would you go to find the answers? NoWj 
go find them. 



Ill) Some additional queitlons: 

K Why Is 65 used as the des ignited age for old people m this oountry? 
2* Which states do you think have the most active senior citizen's groups? 
3* Why is the percentage of men over 65t mirrlsd, spouse present, so much 
higher than It Is for women In the same category? 

4. What da the percentages on divorce Indicate about the marriage and 
divorca patterns of the elderly? 

5* Which of the two se^es appears to be healthiest according to the 
statistics? Why do you suppose this Is true? 

6, Which statlstici might Indfcate the pi Ight of old people in America? 
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Title: 161 YEARS OLD? 
Introduction ; 

Popular literature abounds with articles, essayi and entire volumes on 
people with exceptional longevity. The mere Idea of i person living to 
be 161 as suggeited In the student reading may fascinate even the most 
passive reader. 

But there are other reasoni for including such a reading in this unit. 
Consider this: In the United States, a nation which prides Itself on msdi«l 
know*howp there are about 6 centenarians per 100,000 population; in the 
Azerbaijan region of Southern USSR, away from the abundance of medical know- 
ledge available to industrlanzed societies, there are about 84 centenarians 
per ]O0,0OO population. In other words, when measured by numbers of cente- 
narians or simply by numbers of people over the age of 65, there is considerable 
difference between longevity In the United States and longevity In Azerbaijan, 
as well as In other areas of the world. Are th#re elements In our sociBty-- 
life-style, pace of Uvlng, diet patterns, work patterns, attltudei, medicinal 
prac tlces--that help account for the d if ferinces? Moreover, ars there thifigs 
we can learn from a study such as the one about Aierbafjan that can give us 
clues to our own aging processes and problems? The student reading (16I YIARS 
OLD?) and follow-up questions suggest that such a cross-cultural study of 
aging might yield important data for us regarding aging In our perscnal lives 
and in aur society, 

Mblect j ves : 

—To ccmpare similarities and differences of social and environmental factors 
relating to longevity in two soc let Ies--the United States and the Azerbaljati 
region of the southern Soviet Union 

"To identify possible behavioral changes students could make to Increasa the 
prospects of a longer life-span 

Time : One Class Period 

Procedure: Locate article from Ufe magazine, 'M6l Years Old and Still Qrcwlna 
by Petar Voung. Sept. 16. 1966, pp. 12N127. for studenti to read. Discuss 
follow-up activity and questions, 

Fo I low^u p : 

U Make two tables on the chalkboard and have students provide infonnation 
to f 1 1 1 in the charts, 

DIFFERENCES BE^EEN OURSELVES AND THE AZERBAI JANS 

^^^!^' (elders respected; age venerated; aged role In cofmiunlty 

environment: affalri genuine, not perfunctory) 

attitudes of (Many have zest for living, concentrate Httia on death 
old people: although some do want death to come; lack of fear of deith • 

simplkclty In yjaw oLwhat JWa is all about; lack of hiavv 

emotional burdens) gg 
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phys ical 
envi ronment i 



diet; 



economi c 
i j tua 1 1 on : 



(rigorous; must do much w.. iking and exercising as part of 
daily routine; much climbing Involved — dilates blood vessels; 
life-long physicel exertion to build up muscle tonep cardio* 
vascular system) 

(devoid of much carbohydrate and saturated fat; emphasis on 
grean leafy vegetables; caloric intake 700*800 calories a 
day less than average American) 

(older people have important roles in the work of the 
community; not regarded as competition for younger workers) 



?????????? 



(What mu s t be stressed here is that when we compare a very small rural community 
with such an amorphous group as the population of the United States we can only 
speak in gross generalities about the latter* Obviously, many people in our 
society do much to enhance their chances of longer and better lives* What we 
are talking about here are general societal conditions and attitudes. Put 
another way^ how many opportunities in our society are there for elderly people 
to assume a genuine, not perfunctory^ role In decision-making, for example?) 



SIMiLARITIES BETWEEN OURSELVES AND THE AZERBAIJANS 



social 

envi ronment : 

a 1 1 i tudes of 
old people: 



physical 
envi ronment ; 



diet: 



economic 
s i tuat ionr 



(need to communicate; need to relate to others; need for 
self*fulf i 1 Imenti self respect and societal support) 

(many older people have a simplistic view of life; many 
older people lead active liveSp go places, become involved- 
in contradiction to the stereotype of idleness,) 



(people who work with their arms and hands in physically 
demanding work are in substantial numbers; h^ever, there is 

an obvious big difference in this catagory because so few 
people are engaged In life-long physical challenges) 

(dietary needs are basically the same the world over; require- 
menti for an ideal diet are present and available to great 
numbers of the population; cultural and personal preferences 
and availability of certain food I terns create differences 
In diet) 

(older people are part of the larger economic society) 



?????????? 
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2. According to the f terns you discussed concerning the s 1 ml lar ! 1 1 es and 
differences between the U.S. and Azerbaijan, and the article you read, 

l6l YEARS OLD?, much has been said and more certainly needs to be resnarched 
about what one can do to increase his or her Iffe expectancy. Suppose 
for a moron t that you decided you wanted to live to be 100, Take a 
personal fnventory of your habits and attitudes and list what things you 
would do to try and accomplish your goal* Share the list with other students. 
Can the qlass identify a "master list'' of DO's and DON'Ts for longevity? 
(Suggested responses might include: changes In diet, less fat and 
carbohydrates, etc.; more physical exercise; seeking more ways to relax; 
trying to find ways to relieve emotional traumas*) 

3. How much of the burden of responsibility do you place on your own shoulders 
for your life-expectancy? How much r-^pons i b i 1 i ty on society's shoulders? 
How much on heredity? 
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Title ; COUNTING THE AGE GROUPS IN THE COMMUNITY 
I ntroduc t ! on : 

A central concept of this unit is that of age stratification * Understanding 
this phanomenon should help students to see why we eKpect certain age groups 
to behave in predetermined fashions. Furthermore, even though students may 
be aware that we group people according to age within our society, they are 
probably not aware of the great number and variety of these groups. The 
folfowing e?<ercise will provide students with experience in identifying the 
variety of age categorizations so that they may begin to better understand 
some of the behaviors that are eKpected for people within each age group* 

Ob jectives : 

**To identify specific age categories and to discuss why it is useful to have 
such categories 

--To recognlie that our society defines and makes use of a variety of age 
categories 

--To infer from an age classification what behaviors might be eKpected of 
the people in the category 

Time : Two Class Periods 

Procedure : (can be usad with whole class or a small group) 

Step I: Divide class into groups of four or five students, E?«plain to the 
groups that they are to go into local stores to find out 
how many age classifications are used there. Have each group choose 
a recorder responsible for writing down the age categories identified 
by the group* 



NOTE: To encourage generating as many class 
can^ you might arrange for the groups to be 
perhaps awarding the group with the longest 



fi cat ions as students possibly 
n cOTpetition with each other-* 
ist of categories m prize* 



Step 2: Assign each group In your class to a local store « ( It 

would be a good idea to inform the managers of ths stores you're 
planning to use* If you live in a very small town^ all the groups 
could use the same store J 

Step 3: Upon returning to the classroMip each group recorder should go to the 
chalkboard and list the age categories identified by their group. 

Step ki Discuss ion 

(I) According to the lists on the chalkboard^ how many different 

age classifications did the class as a whole discover? (A partial 

list would Include infant, toddler, kl ndergartner , 

teenager, collegt age, young adult, newlyweds, middle-agedp elderly, 

etc*, as well as specific age-year categories, i,e,, ages 5-7, 

18 months«2 years, ate*) 
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(2) Why were some items In the stores aimed at partfcular age groups 
and other Items ajmed at other aga groups? (A toy train is aimed for 
the klndergartner or young child because of eKpectations that the age 
group plays with toys, has the manual dexterity to play with the toy, 
etc. Hair color designed to tint gray hair is aimed at a middle- 
aged or older market because It is assumed that many people in that 
age category want to cover up gray hair*) 

(3) What would make it "lllogicar' to sell a doll with a label marked 
"for ages 65 and older?" (Here you need to deal with expected behovior 
of age groups. In our society^ people over 65 are simply not expected 

to play with dolls. If they do play with dolls they are considered ' 
abnormal, and they are coniidered abnormal because the behavior Is not 
norma 1 for the I r age group . ) 

(4) Distribute copies of STUDENT HANDOUT 7:3, "Age Categories of 
the Kallngas of the Philippines," Ask students to COTpare the list 
of categories they discovered in their own community with the list 
on the handout. How ore the two societies different In the ways 
they determine an age group? How are they similar? (Students shou Id 
be able to point out that many of our age categories refer to or relate 
to our economic system--the age at which a person can wear certain 
size clothes, for example* Much of the age categoriiatlon of the 
Kallngas revolves around the degree of independence of the child 

from its mother. In terms of similarity, students should point out 
that all societies regardless of time or space find It useful to 
categorize by age. Some societies are rather elaborate In the process, 
as are we in the United States.) 
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AGE CATEGORIES AMONG THE KALINGAS OF THE PHILIPPINES 

The Kanngas of the PhilippinB Islandi recognize ten stages of growth 
in the child from birth to maturity: 

Newborn 

Beg I nni ng to smi 1© 

He creeps 

He Sits a lone 

He stands up 

He bagi ns to wa 1 k 

He runs around 

He can be sent on errands 

He can be sent to the forest for fuel 

Companion (implies full majority; that lij as a companion the boy 

could fight, court girls, marry, and set up his own house- 
hold,) 



Excerpted from I na Corinne Brown, UNDERSTANDING OTHER CULTURES (Englewood 
Cliffi, N,J.r Prent ice^Hal 1 , 1963), p. 50, 
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Ti tie r COMMUNITY SURVEY ON AGING AND DEATH 
I ntroduct f om 

The assumption that old age has a somewhat bad reputation !n our society can 
be tested by having studenti administer a simple, two-question survey to the 
coTiTiunlty (STUDENT HANDOUT 8:3). Research conducted by sociologists indicates 
that up to 25% of respondents to the survey said they wanted to die before 
th'iir bodies would fail them physically. How would your students and members 
of your CDmmunity respond? 

Object i ves : 

--To compare data gathered in a cofriTiunity with the assumption that old age Is 
looked upon with disfavor in our society 

-*To gather and interpret dat^ about peer^ community and societa! ettftudes 
toward old age and growing old 

Time : Three Class Periods 

Prapara t ion i 

Hold a brief discussion (10-15 minutes) to orient students to the idea that 
many people In our society seem tc want to die before they expect to. One 
way of doing this is to write the following statement on the chalkboard and 
discuss: I WOULD RATHER DIE FIRST THAN LIVE TO BE 100. Ask students how 
many would agree to the statement. How many would disagree? Focus the dlicus- 
sion on the ''whys'* and '*why nots." You might conclude the discussion with 
the question, *'Do you think most people in our comiTiunl ty would rather die than 
live to the age they eKpect to?'* If the clfss is interested in finding out^ 
proceed to the survey* 

Step 1: Duplicate enough copies of STUDENT HANDOUT 8:3 to survey by random 
sample a section or all of your community, (For eKampla: If your 
community or nelghborho^ is a typical suburb, you might choose an 
18^ or 20-square-block areaj roughly estimate the number of people 
living there, and then duplicate enough copies of the handout to 
survey ten percent of your estimated figure.) 

Step 2: DFvsdf the class Into groups of 2-3 and give each group a portion of 
the handouts. 

Step 3: Draw a rough map of the community section or neighborhood you want to 
iurvey on the chalkboard* Mark off sections of the map and assign 
each student group a section fn which to administer the survey. 

Step k* Set aside a class period and send the groups out to idmintster the 
survay* Instruct them to randomly choose the people they are to 
survey, (For example, have them go to every third door or fourth 
door,) EKpla In to them that it Is not necessary to survey all of the 
people in their section^ but that they should bring back as many of 
the completed handouts as they can of the number thay were given by 
the teacher. 



Adapted from an idea by Robert Kastenbaum in ''Age: Getting There Ahead of Time*" 
Q Piveteloov Today > Oac^ber* 1971. ^i. 
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( Step Si Appoint a committee of students to tabulate the resulti* Instruct 

this conmlttee to record the following on a sheet of paper: 

(I.) the number of paople who circled a ht gher age on A than on B 

(2*) the number of people who circled a jower age on A than on B 

(3.) the number of people who circled the same age on A and B 

(^.) the number of people who did not supply sufficient data to place 
them in any of the three categories above. 

Then^ have the canmittee convert all of the numbers arrived at In the 
four categories above to percentages. List the percentages and 
categories on the chalkboe^rd, A possible list might look as follows* 

--66% (or 33 people) out of 50 persons surveyed circled a h 1 gher age 
cn i tem A than they did on I tem B 

^^2% (or one person) out of 50 circled a lower age on A than on B 

*^30% (or 15 people) out of 50 circled the same age on both items 

— 2% (or one person) out of 50 did not complete the survey (NOTE: this 
item m^y not be a relevant category in your survey). 

Debrief I n^ : 

(1,) Do the results of this survey as listed on the chalkboard surprise you 
In any way? If so* how and why? If not, why not? 

(2.) Do you think the people you surveyed In the corrffnunity pretty well felt 
the same way about wanting to die or not wanting to die before reaching 
the age at which they expect to die as you and the class did? 

(3,) What do you think the results of this survey indicate about attitudes 
In your community towards growing old? (If the results were similar 
to those used in the example in Step 5, students might respond that 
most people In their cofnmunlty seem to want to die before they expec t 
to, and that old age is looksd upon rather d i sfavorabl y. They might 
also respond that a rather large percentage of the people surveyed seemed 
to be satisflad with living to the age of their expectation.) 

(4.) Old age and growing old seam to havs bad reputations in our society. 

Does the data you collected In your community tend to prove or disprove 
that notion? Why or why not? (If the percentage is high of those people 
who responded to A with a higher age than to B, students might well 
conclude that at least In their community people look down upon growing 
old.) 

(5.) Ask students to elaborate on the comments put at the bottom of the 

questionaire by sot© of the people. Try to bring out as many different 
coninents as you can. Why do students think people responded the way 
they did to the two I temi on the handout? 

Q — 25 

ESI£ 33 



CS: AGING 9/75 



STUDENT HANDOUT 8:3 



COMMUNITY SURVIY 

(Please circle your answer) 

A. I EXPECT to live to age- 

20 25 30 35 40 ^5 50 55 60 65 70 
75 80 85 90 95 100 

B. I WANT to 1 1 ve to age- 

20 25 30 35 40 45 50 55 60 65 70 
75 80 85 90 95 100 

COMMENTS (if any): 
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Ti tie: LIFE PERSPECTIVE"^ 
I nt roduct Ion : 

A hanmark of old age is a foreshortened time perspective. The older person 
seems to avoid thougl'ts about the future because he or she has so little of it 
left* This Is one stereotype that can be checked by administering a three* 
question survey to three diffengnt age groups. 

Objectives : 

*-To gather and interpret data In order to test the hypothesis that the older 
a person gets, the more past^or f ented he or she becomes 

^*To develop data gathering, hypothes i i i ng and testing skills 

Time : Three Class Pariods 

Procedure : First Day 

Step I: Put the following statement on the chalkboard, "ASA PERSON BECOMES 
OLDER, HE LOOKS MORE AND MORE AT THE PAST INSTEAD OF THE PRESENT AND 
FUTURE,'' 

Step 2: Ask how many agrea with the statement and how many disagree* Get 
students to state their reasons* Ask if they would tike to check 
out the stitement with different age groups. 

Procedure : Second Day 

Step 3: Have a group of students administer STUDENT HANDOUT 9:3 to 25 students 
i n the school . 

Step ki Appoint a cofwiittee to tabulate the results by answering three questions: 

(K) How many aniwers were years beyond the iges of the respondents, 
i.e.j how many total responses were yaars In the future of the respondent 

(2,) How many total answers were the present year? 

(3») How many total answers were past years in the respondents- lives? 

Step 5: The same day, have another group of students administer STUDENT HANDOUT 
9:3 to 25 adults fn the comniunity between the ages of 30 and 40* 

Step 6: Repeat the procedure In Step 4 for this group. 

Procedure : Third Day 

Step 7: Have a group of studants administer HANDOUT 9:3 to a group of 25 
people In the communfty 65 or older* 

Step S: Repeat the san^ procedure In Step k for this group. 



^ Adapted from an Idea by Robert Kastenbaum, "'Agii Gettfrig There Ahead of Timep" 
Psycho logy Todav , Decembe r , 1 97 1 * 
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Debr fef I n^ f 

(1.) What differences were there among the three groups in the responses to 
the question? Were there a higher number of people in the over*65 
group that answered all three years in the past than there were in the 
other two groups? 

(2*) Does the survey and its results prove that the older people get, the 

more pas t-'Oriented they become? What additional information would you 
need, if any, *o prove or disprove the statement? 
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You are asked to participate Jn a school project to survey people about their 
life perspectives. DO NOT PUT YOUR NAME ON THE SURVEY. YOUR ANSWERS WILL NOT 
BE USED TO DISCUSS YOU PERSOf^LLY IN ANY WAY. 



MY AGE I S 



IF I WERE TO SELECT FROM MY WHOLE LIFE — PAST, PRESENT AND FUTURE — 
THE THREE SEPARATE YEARS I CONSIDER MOST IMPORTANT, THEY WOULD BE AT: 

AGE 

AGE 

AND AGE 



Thank you for your cooperation. Feel free to ask the students the 
purposes of the survey or anything else about it at this point. 
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T' tie; MISCELLANEOUS COMMUNITY ACTIVITIES ON AGING 

This section is intended to provide suggestions for additional activities 
on aging. Specifically, the activities can be used to check out personal 
peer group and community perceptions regarding old age and aging. Even though 
he focus of the unit is cross-cultural and cross-na?ional . it Ts important 
to point out that this focus does not preclude conimuni ty- level unders tand i no 
and activity, in fact, action and understanding on the community level may 
be themeans for students to develop a sense of efficacy about what action 
they might take towards the problems of old age. This action orienflTT^ 
combined With a broader understanding and perspective about aging gained through 
a unit of this type might be an eKcellent way to begin defining students' 
roles in society. ■ 

Although the activities can be used at random, the total package is designed 
to address the following questions and concerns: esignes 

—Who are the '-'old'' in my community? 

-What are the concerns of old people, and do f share the same concerns? 
"Where do old people live? 

--What kinds of things do old people do with their lives? 

"How do old people live financially and socially? 

"Do old people think and act as my expectations would Indicate? 

(I.) Have a group of students visit a nursing home. Encourage students to 
interact with the residents to find out as much as they can about how 
old people live, how they feel, and what their concerns are within the 
institutional setting. 

(2.) Go outside Into the community and find the oldest and youngest thing 
you can. Rank the things you and oth^r students find in order by aqe 
How do you think age is determined with regard to these objects? Compare 
how we determine the age of these objects with how we determine the age 
of people. What are the slmilarftles and differences. 

(3.) Interview an elderly person who chooses to cooperate, and try to reach 
as many conclusions as you can about their lives. Share your conclu- 
sions with them, checking out your perceptions. Then, share your conclu- 
sions with others in your classrooni. Can the class make generalizations 
about older people that were interviewed? 

(k,) Visit some old people and find out what their major concerns in Ufa are 
If they mention problems, try to work out ways for them to solve these 
problems. Are their problems much different from those of your age group? 
In what ways are they different? In what ways ^imflar? " ^ 
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(5.) For a minute^, becc^e an old person. Choose whit you would act like and 
how you would feel. Demonstrate the action to the class and describe 
your feelings* Check out the role you played with other students. 
Do they agree with your perceptions of what it would be like to be an 

old person? 

(6,) Conduct a survey (make up 20-25 questions) to check out class perceptions 
about old people. What are the results? 

(70 Examine advertisements from TV, radio, and magazines and determine what 
you and other students think the ads say about how our society views 
aging* (For example^ which of the ads might indicate that aging is a 
"blessing"? a "curse"? Which evidence seems to indicate that we are 
youth^orl anted? That we revere old age?) Hake as many conclusions about 
our society and aging as you can based on the advert I sements you collect. 
Then bring in additional pieces of data (pictures, cartoons, advertise- 
mentSj articles, anything.,,,) that support or disprove your conclusions, 

(8*) Invite old people Into the classroom to share their thoughts and experi- 
ences with you. Try to find out as much about them and their concerns 
you can* 

(9*) Brainbtor.n as many ways as possible to Include old people In the activities 
of the school and community. Then organize and Implement your list of 
ways. (For example, why not try to rnlist elderly people as teacher 
aides-^-with pay of course)* 
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Ti tie : GREETING CARDS AND CARTOONS 
I ntroduction ; 

One way of examsning the prevalance of stereotypfng that affects attitudes 
toward old paople and the aging process in our iociety Is by having students 
examine data that they see every day^ but are not conscious of as data. Two 
possibMltfes are dealt with in this exerc Ise^-^contemporary greeting cards 
and magazine cartoons. Students can quickly uncover the stereotypes our 
society has formulated by looking at this data bank and Jotting down adjectives 
they feel the various pieces are using to describe old people. 

One of the most parvasive stereotypes of old peopla is that they are both 
physically incapacitated and very fragile. Students will see that a number of 
the greeting cards and cartoons relate to this image. In this conteKt it would 
be interesting to remind them of the story of Gabriel Sanchei (STUDENT 
HANDOUT 13:5, WHAT IT'S LIKE TO BE OLD, section 13, in this unit) and of 
the fact that an old person is director of the physical fitness program for 
the state of Cal ifornfa--he is 105 to be eKact! Show them the series of 
pictures of senior citizens engaged in athletics. These may be atypical 
paople, but more typical than the stereotypes suggested In the greeting cards 
and cartoons, A resounding 70% of those over 65 in the United States have no 
major physical impalrmentp are not hoipitalfied or i nst ! tut f ona 1 ized ^ and are 
much more mobile physically than people are aware of. 

Object i yes : 

-*To identify stereotypes of aging and old people In popular media^-contemporiry 
greeting cards and cartoons 

**To recognize that stereotypes are reinforced by humor; to think about the 
value of using Images as humor 

-*To recognize that the greeting cards and cartoons reflect more the attitudes 
and behavior of the cartoonists and of society in general than they do of the 
aged 

**To analyze a body of data and make inferences about stereotyping from it 

•-To react emotionally (with laughter or frowns) to a body of data that uses 
images of the elderly to evoke laughter 

Time I One Class Period 

Prepa rat ion * 

Locate a large table or desk; lay out pictures of greeting cards and cartoons 
on i t , 

procedure : 

Step h Explain the following to the studentsi In the last few days we have 
gone through a couple of activities designed to let you look at your 
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own preconceived ideai or itereotypei about aging and old people. 
Reel 11 the Usti of adjectives you came up with during the first 
day's lesson with the pictures. Today you will be Involved In looking 
at stereotypes as used In the popular media In our socfety. This 
will allow you to recognize that the notions you hive about agtng and 
old age may be similar In some respects to those of the society you 
live In^ and may be different fr^ those views as well. 

Step 2: Distribute copies of STUDENT HANDOUT 11:3* Explain the activity to the 
students: You have now a form to use for this activity* What I 
would like you to do Is come up to the table, examine each Item on 
the table, and as you are eKamlning each pi^cture write down a word 
or phrase that describes the stereotype used In the picture^ 

Step 3: Allow 15 or 20 minutes for Step 2 depending on the siie of your class. 
If your class is very large, you might want to break into smaller 
groups so that fewer people are around the table at one time. 

Step k: 



(I*) What stereotype or stereotypes did you find most commonly used In the 
pictures? (physical incapacity; physical unattract 1 veness i etc.) 

(2.) While I list them on the chalkboard, name all the stereotypes you put 
down while you were doing the exercise J_n order as \^ ca 1 1 on you 
(old people are: physically unattractive; unproduct f ve; Idle; wise; 
have little to do and want little to do; unable to retain their 
memories; wear false teeth; fragile; unhappy because they -re old, etc), 

(3.) How accurate do you think these stereotypes are? (NOTE: Point out 
here that while many of the things listed do apply to old people^ 
the question Is how many old people do they apply and to what 
degree . Point out that 70% of people over 65 have no serious physical 
Impairments, that a great majority of old people want to retain a 
measure of independence, that they seek opportunities to get outdoors, 
and that, finally, their wants and needs are really no different than 
those of anyone else in our society.) Show pictures of elderly 
people engaged In athletics. Ask the students how the pictures 
Interfere with stereotyping. 

(k,) Do you think older people would be offended by saine of thb greeting 
cards and cartoons? If so, which ones? If not, why? (Some 
persons might well be of fended^-and not Just older persons!) Would 
you consider sending some of the cards to older people on their 
birthday? Why or why not? 

(5-) Do you think It is ethically right to use stereotypes for humoroui 
purposes? (A difficult questfon, but humor can be a release* It 
can also reinforce existing Images we have of old people,) 
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In a few minutes you are going to look at a series of pictures wliich contain 
contemporary greeting cards and magazine cartoons. As you examine each picture, 
think of a word or phrase that describes the stereotype used in the greeting 
card or cartoon. For example, if you see a card that made fun of an old person 
LEARN ANYMORE*'^ college, you might say the stereotype used Is "OLD PEOPLE CAN'T 



According to the greeting cards and cartoons I see, OLD PEOPLE.. 
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■ Title : YOUTH FOR SALE 
I ntroduct lon r 

One way to inquire into the importance that a society places on youth li to 
examine i ti advertising. The central question is, how do adveftisers use 
attitudes about aging to sell a product? 

Ob jec t i yes ! 

-*To recognize the value socisty places on youth and staying young 

--To examine data (advert i sementi) and infer values and attitudes from them 

Time : Two Class Periods 

Procedure : (Can be done with a whole class or a small group*) 

Step 1: Explain to the students that they can often tell how youth-oriented 
a society Is by eKamining Its advertising and that advertisers and 
their companies often use our preconceptions about old age and aging 
to sell products* Explain to them that they are to ipend the next 
couple of class periods looking into youth-oriented ads. 

Step 2: Distribute STUDENT HANDOUT 12:3, 12:4, and 12:5 to students. The 

first HANDOUT should be used to get students started with the inference 
procedure. The use of other advertising collected and demonstrated 
by the students is the real heart of the exercise. 

Step 3: Ask students to bring into class the na^t day copies of old magazines 
they have lying around the house. Explain that the magazines will be 
returned and that the object is to bring In as many magazines as 
they can comfortably carry so that there will be plenty for the class 
to use^ 

Step ki Have students study the three advertisements on the HANDOUTS. Then 
have them fill In responses to the question on the second HANDOUT 
regarding each of the three advertisements. 

Step 5: Discuss responses to the question on the second HANDOUT for each of 
the three advertisements. 

Step 6: (Following day) Instruct the students to find as many other examples 

of advertising as they can that focus on age and youth in the magazines 
brought In for the day. 

Step 7: Discussion 

(I*) Ask for volunteers to hold up examples of advert isfng that illustrate 
"youth for sale" or age consciousness and explain to other members 
of the class "Why, according to the advertisement, Is youth important?"' 
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(2.) What pre*concei ved notions or itereotypes are the advertisers playing 
upon to sell their producti? (e.g,, [n the samplei in the first 
f^NDOUT, advertisers are using the stereotype of "young !s beautiful, 
old is unattractive''; "older people are not capable or are too much 
a risk to hold Jobs"; "the best looking hands are young-looking hands,") 



44 



9/75 




Older TlumlSni i 




Rn Will I nnklm flUln I and iha Ml W 



CSi AGING 9/75 



YOUTH FOR SALE 



STUOINT HANDOUT 12-5 



Look at Advertfiements A, B, and C In STUDENT HANDOUTS 12:3 and ]2tk. Answer 

the foil wing quest fon about all three ads* ACCORDING TO THI ADVERTISEMENT, 

WHAT IS IMPORTANT ABOUT YOUTH OR STAYING YOUNG? 

Advertisement I 



Advertisement 2 



Advertisement 3 



Second Day : Thumb through magazines and locate as many advertisements in them 
as possible that deal with youth and/or aging. In the spaces provided below, 
give a brief explanation of the advertisements and answer the 
questions about each onei ACCORDING TO THE ADVERTISEMENT, WHAT IS IMPORTANT 
ABOUT YOUTH OR STAYING YOUNG? 



Advertisement ^ is about 



The answer to the above question regarding advertisement 



k Is 



Advert i lement 5 is about 



The answer to thj above question regarding advertisement 



5 is 



(Use back side of this sheet for additional ads and answers to the question-) 
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Tt tle f WJttT'S IT LIKE TO BE OLD? 

If itudents are to eseape the trap of stareotyping the aged, they netd experi- 
ence with a variety of Ufe-stylei of older people* Moreover, If today^i 
teenagers are to begin to come to terms with how they can adjuit to the 
phenomenon of aging In their perional livei^ they need to recogntie the 
Importance of their own attltudei and behavior about growing old and being old. 

The series of readings In this exercise can help students begin to think about 
themielves In relation to these two goals* The culminating activity to the 
exercise, '*Go Ask an Octogenarian'* can help reinforce the Importance of 
percept Ion* 

A brief description of the readings and their sequence might be helpful here- 
'*Nobody Ever Died of Old Age" Is a rather gloomy description of the process 
of aging* Students may well feel after reading this selection that old age 
Is something to be avoided, ^'Nellie James** is a pathetic story about an old 
woman who has simply given up on life despite not being incapacitated physi- 
cally. What is Interesting here Is that there are a number of Nellie Jameses 
amongst us, some much younger than the character In the story, who "die before 
their time*" 

In Juxtaposition with the Nellie James story is a fascinating account of 
prolonged longevi ty— "Gabriel Sanchez," Senor Sanchez* views about life and 
his attitudes toward aging are revealing. In contrast to Nellie James, 
Sanchez is robust and has a lest for living^ giving little or no thought to 
death* At this point students may get the Idea that Gabriel Sanchei' environ- 
ment provides the final answer to living long and enjoying life* The "Fannie 
Lemon" story quickly dispels the idea that enjoyment of life In the later years 
is confined to rural mountain villages In remote places of the world* Yet 
Sanchez and Fannie Lemon share much in attitude for the discerning reader to 
uncover- The big question for students to ponder is the impact of attitude 
and behavior of the three characters In the stories. Does one's attitude 
about being old and growing old make a critical difference in one^s happiness 
and adjustment? The implied answer Is yes* What would your students say? 

"Go Afk an Octogenarian" Is designed to provide students with the opportunity 
to interview someone who, by society's chronological standards, is quite old, 
and to inquire into that person's attitudes regarding aging and old age. 
To ba sure, there are a number of people who live to be quite old and who 
are very pessimistic about old age. But the great majority reflect attitudes 
iimllar to those of Sanchez and Lemon. Brainstorm with the class some possible 
elderly candidates to Interview, If possible Invite this person or persons 
to class. If this is not possible, you might be able to appoint a committee 
of students to visit, taking a cassette tape recorder along to record the 
Interview, What students should look for are some key beliefs and attitudes 
about life and old age--somethi ng that suggests why they have lived so long- 
as well as behavior, I.e,, what do they do with their time? 
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Sugqes ted Sebedu 1 e ; (Three days) 

Day I; Read and Dlfcusi HANDOUTS 13:3, 13:4,13:5, and 13:6s read HANDOUT 13:7. 

Day 2: Discuss HANDOUT 13:8; brief studenti and brainstorm with them on 
HANDOUT 13 -g. 

Day 3: Interview according to HANDOUT 13:9, "Go Ask an Octogenarian." 
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STUDfNT HANDOUT 13 i3 
A READINGi "What's It like to be old?" 



NOBODY EVER DIID OF OLD AGf^ 
by 

Sharon Curtfn 

To age fs to laarn the feeling of no longer growing, of struggling to do old 
taskSi to remembar familiar actions. The eel Is of the brain are destroyed with 
thousands of unfelt tiny strokes, little pockets of clotted blood wiping out 
memories and abilities without warnfnn. The body stems to slowly gSvs up, 
ramdomly stopping, starting again as If to torture and tease with the memory 
©f lost strength. Hands becoitie clumsy, frail transparenetes, held together 
with knotted blue veins, fluttering In front of your eyes and reminding you of 
growing infirmity. 

Sometimes It seems as if the distance between your feet and the floor Is 
constantly changing, as if you walk on shifting and not quite solid ground. 
One foot down, slowly, carefully, force the other foot forward. Sometimes you 
are a shuffler, not daring to lift your feet from the uncertain earth but forced 
to slide hesitantly forward In little whispering movwients. Sometimes you are 
able to really "step out" but this effort— in fact the pure exhl 1 laratlon of 
easy movement* -soon exhausts you. 

The world becomes narrower as friends and family die or move away* To climb 
stairs, to ride In a car, to walk to the corner, to talk on the telephone- 
each action seems to take energy needed to stay alive. Everything Is limited 
by the strength you hoard greedily. Your needs decrease, you require less food, 
lass sleep, and finally less human contact* yet this little bit becomes more and 
more difficult* You fear that one day you will be reduced to the simple acts of 
breathing and taking nourishment* This is the ultimate stage you dread, the 
period of helplessness and hopelessness, when any further Independence will b© 
over. 

There is nothing to prepare you for the experience of gr<^lng old. Living Is a 
process, an irreversible progression toward old age and eventual death. You 
see men of eighty still vital and tall and straight as oaks; you see men of 
fifty reduced to gray shadows In the human landscapes. The cellular clock 
differs for each one of us, and is profoundly affected by our own life experi- 
ences, our heredity^ and perhaps most importantly, by the concepts of aging 
encountered in society and In oneself. 

.*.The fact remains that we spend about one quarter of our life growing up and 
three quarters growing old. 



(I.) Ms. Curt In states that we spend one quarter of our life growing up and 
three quarters growing old? Do you agree? Why or why not? 



(2.) Is Curtin"s description of growing old accurate according to your obser- 
vations of those around you? 

^VExcerpted from NOiOOY EVER DIED OF OLD AGE by Sharon Curtln. (Boston! Little Brown 
and Company, I972)» pp. 15-17 +22, ' 
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WO STORIES.- 'Vhat's ft like to be oldr* 



NELLIE JANES 
by 

Giry Smi th 

A straak of sunlight burst tnto the smill, neatly kept sleeping room of NelUe 
James ^77, resident of Shady Oiks rest home. The rown-s neat appearance was made 
possible by the work of a man named Jerry, employed by Shady toks to make certain all 
patients were out of bed, and that beds were made by 7iOO a*m, sharp! Nellfe lived 
on 1st floor, north. It was designated for patients considered ambulatory. Nellie 
was placed in the ambulatory category because of her ability to move about the home 
and surrounding grounds with a minimum amount of assistance from the staff— and that's 
how her doctor classified her. 

But it was Nellie's lack of physical moveinent that disturbed" the nurses and 
attendants. They tried so many times to get her involved in the home's occupational 
and recreational therapy programs, even prodding her and deriding her for her idleness. 
One nurse was often heard saying, ''Nellie If you don't get off your duff and do 
something, you're Just going to shrivel up and diel" Nellie would reply under her 
breathy "Do you know any way I can speed up the process?" 

Physically able to do much for herself, so her doctor and the nurses felt, 
Nellie would spend hours Just sitting In her room— half the time with htr eyes 
opeHj half the time with her eyes closed. Fifteen minutes before every mealtime she 
would line up nurses, attendants and other patients to make certain she had someone— 
preferably two people, one on each arm—to escort her to the dining hall. Finding 
herself comfortably on their arms, Nellie would close her eyes and let her assistants 
guide her every step towards the dining area. 

When asked how she felt by staff and patients, Nellie would reply, "Like hell, 
what do you think? Can't you see I'm an old woman? Can't you see I can't get around 
like I used to? If they're got no to Insist that I keep on living why can't they at 
least realize that I'm sick* Goa I hate this occupation. . *occu, or whatever th^y 
call It, therapy! Why don't they Just leave me alonel And take that god-awful mirror 
out of my roomi" The rest of the patients on 1st floor as well as the staff would 
remind her of her physical abilities and compare her "remarkable" condition with that 
of the people on 2nd floor, the custodial care ward, Nellie would not respond. She 
Simply closed her eyes and turned her head to the side. 

ironically, when It was medication time Nellie was the first In line to get 
the assortment of pills she said were necessary to sustain life. It was Ironic 
because she was often heard telling other patients how she wished she were dead, that 
her time for leaving this earth was long since past* The doctor was unable to find 
a physical cause for Nellie's deterioration, but things did finally become so bad 
that she was moved to 2nd floor, 

Nellie seemed dissatisfied wherever she was. She would complain that no one 
cared, that she wished IT were over. 

One morning Jerry came In to check on Nellie. She lay still-*too still. 
Then the family came,,. Then the funeral car came,.. 
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STUOBNT HANDOUT 13 :S 
TWO STORIES: '^Whit's It lik# to be old?*' 



GABRIIL SANCHEI* 

by 

Ha reus Bach 

Gibrlel Sanchaz, age 137* has the vitalfty of a man half his age. Alivs, alert, 
enthusiastf ha came walking sura-footed 1y down a rain dranched mountafn trail , carrying 
two fenca polas Jauntily on his rjgnt ihoulder, Tha polas wara as long as Sanchez was 
tall, f iye*feat*f i va, and as thin as ha was slandar and strong. His faatures wara 
sharp, his eyas kaen, his face broniad and i^atharad with a short scrub of brown beard. 
The crushable woolen hat shoved back on his haad gave him a plaasantly cocky air. 

My wifa Lorena and I, togethar with our friand and intarpretar, Frank Tosi, had 
laft our car soma fiva kflomatars from this clearfng In tha Andes whara wa mat Sanor 
Sanchai. 1 t had been raining and tha road gave out. Now wa wera savan miles from tha 
Ecuadorian villaga of Vilcabamba, homa of soro of tha world's longast living paopla. 
Most of tha agriculturally mindad Vilcabambans bava thair modast homas In tha vallay,but 
Gabriel Sanchaz prefars tha higher ground. This is whara ha has his garden and pasturaland 
Ha waSj In fact, coming horn from tanding hfs cattla whan wa mat him toward tha close of 
day. At first he feignad annoyance bacausa ha had not bean told about our coming. My 
friend Franks howavar, himself an Ecuadorian from Cuanca, parsuadsd Oabriel to toss aside 
tha polas and accapt a cigaratte. Cabriel is not a smokar as smokers go, but like othars 
among tha ramarkably long-livtng paopla of Vilcebamba, he has an aasy-going style that 
takes the world in stride and has In ft a touch of fatalism mlxad with an Insatiable 
lust for Ufa. 

Frank struck a match and gava him a light. Gabrial took savaral puffs as if uncon- 
vi need that tha brand was battar than tha homo-tai lorad cigarillos mada by tha vMlagars 
and rollad in toilet papar* I suggastad that the townsmen fait that if tha tobacco would 
not hurt tham, cartalnly the tollat papar couldn't. At any rate, faw of tha gOO villagers 
smokad to excass. Cartalnly not Gabrial. By vlrtua of tha fact that a fallow Vilcabamban 
had racantly diad at IW, Sanchez now lad th^ thirtean centanarians In the vallay as 
baing tha "longast-1 i vi ng." Age is vanarated, but It Is naver construad as "old.*' 

This psychological approach is definitely one of tha sacrats of the Vilcabambans. 
They navar look upon thamsalvas as "aging." Thsy do not consldar 100 yaars as "old." Thay 
are consciously thinking young and disragarding birthdays as the measuremant for aga.., 

....Soma of tha long-living peopla had hinted that their longavity was the rasult 
of the clean air in their mlla-high community. They also suggested that tha sparkling 
spring watar and an abundance of frash vagatablas and fruit gave tham an advantaga, as 
did tha fact that they walkad a graat daal to and from their farming lands... 

Soma invastlgators spaculata that the vallay itself holds the sacrat of long life. 
Not only IS tha tamparatura an almost unvarying 72 degraas day and night, yaar in year 
out, but there Is a possibility that soma "frae alactronic forca" risas from tha soil 
and mingles with tha powar of tha air Inducing banaflclal factors to rasldants and vlsi^ 
tors alika. Lorena and I had a^pariancad a lightness in our stap and a dasira to braatha 
daeply avar sinca wa arrlvad, and wa had commented on this spontanaously during one of 
our walks around the town. Wa wandarad If It might have been purely psychological, due 
to the quietuda and the absanca of tourists, but still It was somathing wa had not fait 
in tha same way at similar mile-high elevations and aqually tranquil vlllagsi, 

Gabrial Sanchaz shruggad off spaculations of this kind. Whlla longavity might 
have local geographic and social assists, he has his answar and let It stand, "God 
givas life and all we do Is live It out for Him." 

...Could Gabriel ba right, not only about himsalf, but about his fallow centanarians? 
Was it posslbia that haalth and long*livlng in thase pockats of longavity around the 
world— Hunsa land » Abkhazia, VI Icabamba^^wara actually the rasult of attunamant to an 
undarlying belief in life? A rhythm, a style, a naturiilnsss? Or simply m naamass to tha 
sun or an unaffectad faith In a systam which knows nothing about retiramant or Social 
^acurlty or Medicare or generation gaps or make-up for women or htfr-tlnts for man?^^ 
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TWO STORIES: 'Vhat's It like to be o]dT' ^ 

I. The diffePencas between Gabrlal Sanchez and Nallle Jimas arm striking. 
List them. 



2* From what ycu read about Nellie James, do you think she was adequately looked 
after? Was thers anything anyone besides herself could have done about her 
attitude? 



3, Remember Ms, Curtin's ititan^nt in **Nobody Ever Died of Old Age," *',*,The 
fact remains that we spend about one quarter of our life growing up and 
three quarters growing old," Do you think Gabriel Sanchei would agree? Why 
or why not? 



Do you think Nellie James would agree? Why or why not? 



4, Some people might argue that Gabriel Sanchez' environment is responsible 

for most of hfs attitudes. Is ft possible in an industrial i^ed society such 
as the United States to hold similar attitudes and to live to post* 100 year 
ages? How can ft be done? 



(Now read "A REJOINDER: "Whrtt it's like to be old?'«) 
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A REJOINDER: »Vhat*s ft like to be old?*' 



FANNIE LEMON^^ 
by 

Carol Ball 

Fannit Lemon voted for Woodrow Wflion O^What year was that?*'), vottd for 
Richard NiKOn (»»No, Mm not sorry... '0 ^nd hain't missed a vote !n between. In 
view of all those votas, It fs appropriate that her family decided to movs her 100th 
birthday up a bit, from October 16 to July 4... to celabrat© her centannial and the 
beginning of the country's blcantennfal together. 

,.*A nondrinksr^ Mrs, Lemon doesn't mfnd talking about another of har votts, 
the one for Prohibition: '»Mll tell ya, if they would get rid of that Ifquor 
entirely, the world would be bettar off* because thera ara too many young people 
who like it." 

Mrs. Lamon has memories that span almost her entire 100 years. She says 
she can remember U^r father shooting a pelican in Lawrencep Kansas, her birth- 
place, when she was 2. Having moved to Denver in 1910 with her husband, Bradley, 
now deceased and their four daughters, she remembers early Denver and has strong 
fealings about the city's changes. 

One improvement Mrs, Lemon did note was Denver's Rapid Transit System* 
"I always used to ride fn horse cars and street cars," Now she rides buses 
downtown, shops, lunches, and rides them home again. 

A special story fs her early igOO's Pike's Peak climb: "Listen, my 
husband and I rode the train down to Colorado Springs and took the bus over to 
where you begin to walk up. 

"That was Saturday night and we wanted to see the sunrise in the morning. 
So we started at 5 In the afternoon. It was really cold* Puddles ©f water 
turned to Ice, The sunrise wasn't liki I wanted It to be* There ware Just a 
few clouds 

Transportation changed since then, but Mrs. Lemon waited until she was 90 
to take her first plane trip. "I could get mbom the cloudS"see the clouds 
down below me." 

Reminiscent of Mel Brooks' 2000-year-old man comedy routine, Mrs. Lemon 
wasn't that awed by fnoon walks: "That's all right." Other replies to questions 
were as succinct: Do you worry about anything? "No." Do you think about death? 
"Not much." 

A small, f rag i le*» looking woman ("I've been 5 feet 1, but now I 'm 4 feet 
n. Put that I'm 5 feet 1," she said with a giggle.), Mrs* Lamon Is neverthe- 
less activa. 

She has her own vegetable patch at her granddaughter's house and enjoys 
Scrabble and Jigsaw puziles* She couldn't remember the title of the one movie 
she has seen, but fs fond of television..* 

"Having a room where I can shut the door," is what Mrs. Lamon enjoys most 
and if all her visitors prove too eKcI ting, "Mm coming In here." 

Forty-seven out-of-town relatives and friends are expected at Mrs. Lemon's 
recaption at the home of hmr g randdaughter, . . 



i^From "Fannle's Noting Her Centennial on July 4," by Carol Bell. THE DENVER POST Vol. 83 
No. 337* July 3, 1975, p. 33. ' ' 
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FOLLOW-Up aUISTIONS TO "A REJOINDER i 'What's ft like to be old?'" 

(K) Unlika Gabriel Sanchez, Ftinnfe Lemon is a centenarian who 1 Wes In an 
industrialized country In an urban area (OenvBr, Colorado). Are thera 
any siml Ur attitudes held by both Sanchez and Lemon? 



(2*) How do you think Fannie Lemon would react to Sharon Curtin's statementi 

»S,.The fact remalni that we spend about one quarter of our life groining up 
and three quarters growing old*'? 



(3.) You hava r^ad three stories dealing with what it's like to be old. All 

three laeri to raflect that critical differences in attitude exist betv/een 
old people about aging and being old. How much do you think atti tude 
alone accounts for a person's welNbeIng in old age? ' 



{h.) How do you i€e yourself ai an old pe rson-- 1 1 l<e Nellie Jamei? like Gabriel 
Sanchez? like Fannie Lemon? like sonieona else? Why? 



(5*) Sharon Cyrtin's reading deicrlbei the aging process. But what strikes 
the reader is tha discrepancy between vyhat she v^rote and the lives of 
Fannie Lernon and Gabriel Sanchez, How have Mri * Lemon and Senor Sanchez 
escaped tha rather gloomy description of aging In "Nobodv Evfr DIad of 
Old Age"? 
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"GO ASK AN OCTOGENARIAN" 

you have read three stories about old people. It is time to leave the world of 
print and check out your asiumptions about the impact of attitudes and behavior 
of old people on their longevi ty and happiness. 

Can you think of anyone in your neighborhood or cormiuni ty who Is 80 years old 
or mora? If so, does anyone In the class know If It v/ould be all right to 
intarv^iew them? If they can be Interviewed (by the class' and teacher^s request 
of course]), can they come to class? If not, are they well enough to have a 
committee of students interview theni at thefr home? 

If there is no one the students can think of as being at least 80, who is the 
oldest person the class can think of in the COTmunlty? Could they be interviewed? 

Spend the remainder of the class thinking about BmB ^'exceptionally" old people 
whom they feel might be receptive to an interview. Ideally, if the person could 
com into the classroom or if the class could visit them, this would maKimize 
the learning. 

After the clari has decided upon a likely candidate or candidates, and arrange^ 
ments have been made to interview the person or personis the following suggested 
interview can be used: 

Ask the person or persons hovv they feel about the community they live in. 

Ask the person or persons how they feel about young people* About old 
peopi e i n genera I . 

Try to ask questfons that will get them to discuss their attitudes about 
aging and old age. 

Ask tham how they spend their time. 

Ask them to what they attribute their longevity* 

Ask them to reminisce about Fmportant years and events in their lives (How 

far back In time does the i r nnemory stretch?) 

Do not structure the session too tightly. Sometimes letting a person talk 
openly with little direction can be quite revealing. 
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After the person or persons h«ve been Interviewed, discuss the following questions 
with the classi 

1. What were the person or persons' attitudes ibout life, agfng and being old? 
Positive? Negative? Neutral? 

2. What similarities were there In attitudes and behavior among the i ntervi ewee(s) 
and the three persons you read about in the stories about WHAT'S IT LIKE TO BE 
OLD? 

3. What thingi about the person or persons' life (lives) do you think have made 
for thtl r rather exeeptlontl longevity? 
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I ntroduc t [ on ; 

One characteristic of old age \s a slovglng down of the phystcal organism. 
Perhaps, however, ft is not Just being "slow" that creates df ff 1 cu j t ias , Speed, 
after allj ii relative, What mfght happen if you place your itudents in an 
environment where they are relat I vely as slow as the aged person In our society 
in a normal environment? 

In the following simulation game called ^*Slovv*Down," students are aiked to 
choose the best perions available for various Jobs in a cofffftiunity that has Just 
experienced a disaster. They are to make choices as to whori should fill these 
key Jobs froni data which contain seviral kinds of information about possible 
candidates: personal informat lon^ previoui Jobs held, ikM Is and levels of 
skilli, educational backgrounds, personal and occupit iona 1 recormendations , etc. 
Three runs are than made in the simulation game. In the first run itudents 
are instructed to work quickly to select the best available candidate for the 
Job, but to carefully screen the applicanti and make the oj^ best choice for 
each job. In this run, they are given a total of 15 minutes to make their 
decisions* jn the second run, students are given the lame task, i,e, to choose 
the bast candidates (using a diffarent set of data profiles), only they must 
make their decisions in a total of 10 minutes. In Round 3, students repeat 
the task, only this time are given a total ©f 5 minutes* In each round students 
are asked to (nanipulate essentially the lame amount of data— they simply have 
to make the diclslons much more quickly In the last two rounds. 

At the accelerated paces, the students should a^perience the frustrations of 
making many errors in their decis!ons--as one would expect'— but, these errors 
may fall i nt© si gnl f I cant patterns. 

In trials run at the university level using the same simulation model, most 
students behaved in ways comnonly aiSoclatad v/i th aged persons when asked to 
speed up the select ion and dec i s ion*maki ng process. Some fumbled and became 
impulsive and anxious* Others withdrew into passivity — Just seemed to give up. 
Most lost themselviS in routine, settling on one decision strategy and sticking 
to it, even in the face of evidence that the strategy was not working. 

Metaphorically, then, the university subjects "aged»* indifferent v^ays , Researcher 
ware struck by the fact that a subject typically hit upon his preferrtd strategy 
ripht away: the psychological disposition toward aging was very quick to 
establish itself* And prematura iging effects ware appreciably greater in students 
over 30 than they were in younger partic ipants* Almost none of the students 
tested found short'-cyts, tried innovations, or learned from ml stakes. 

The findings reinforced speculation that sane of the psychological changes that 
become conspicuous In the aged actually begin years ahead of tlrie, when a person 
is still considered young and flexible* 



^Adapted from Robert Kastenbaum, "Age: 
Today . Decembar 1971, pp, 53-5^- 
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Interested in trying this out on your students? |f sOp good luck! 
Ob jec ti yes : 

— *To pre-eKper ience one aspect of aging — '^s iDVjdoiAin" 

— Td gain a sense of empathy with old people In tems of dealing with "slowdown'* 
-*Td gain skill in rapid dec Is Ion-making, I Imi ted data, and time 
Time : Two Class Periods 
Procedure * 

Step I: Distribute one packet of game materials to each student. This will 
Incl ude : 

1* An "Employmant Codebook" 

2* Three "Description of Job" sheets for Chief of Police, Mayor, and 
Coordinator of Medical FacMitfes* 

3* Three 2-pige "Data Sheeti", one for each of the three Jobs, 

Step 2: Read the enclosed "Crisis in Crossroads City" to the students. 

Step 3; Ask the students to remove the Emplc/mant Codebook from the packet. 

Familfariie the students with the sort of Information they cm obtain 
from the codebook, e,g, "What sorts of Jobs are listed in the codebook?" 
"What numbers do they correspond to?" You could use the time that the 
studenti are famil lerizf ng themselvei with the codebook to discusi the 
whole idea of jobi and how the people who hi re come to the decisfons 
they do. In addition to discussing what sort of data is coded !n the 
codebook (hence is going to be relevant to the decisions about who to 
hire) you could discuss what sort of Inforiflat Ion is not in the data 
(religion^ race, military service, to name but a few) and the fact that 
much of the information is in very suRTOry form, e,g. letters of 
recommendatf on are merely described as "aKcellent," "poor," etc. 
What about sofnebody who wanted to describe an employee In mors detail? 

This discussion may continue until the end of the period if it proves 
useful. The three rounds can be done In a single period ff desired 
on the second day* This leaves less tirne for debriefing. 

If you decide to hold the first round on the first day procede to 
step four. 

Step ^: Read "Final Instructions" to the students. These remind the students 
of the rules of the game and how they can best win. At the concluiion 
of reading start Round 1, 

Step 5: After time for Round 1 Is up direct the studsnts to stop imrried lately. 

Tell them: MAKE SURE THAT YOU HAVE CHOSEN WHO THE BEST CANDIOATE FOR 
THE JOB IS, WHICH OTHER CANDIDATES ARI AT LEAST MINIMALLY CLUALfFIED 
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FOR THE JOB AND FIMALLY WHICH IF ANY CANDIDATES ARE UNQUALIFIED 
WRITE THE NUMBERS FOR EACH OF THESE CANDIDATES ON A SHEET OF PAPER 
WRITE ''BEST", "ALSO QUALI F| ED", AND '^UNQUALI Fl ED" NEXT TO EACH. BY 
EACH CANDIDATE'S NUMBER ALSO WRITE HOW SURE YOU ARE THAT YOUR CHOICE IS 
THE CORRECT ONE^ WRITE "VERY SURE", "SOMEWHAT SURE", "SOMEWHAT UNCERTAIN" 
AND "VERY UNCERTAIN," AS MENTIONED BEFORE, IF VOU ARE RIGHT AND ARE 
VERY SURE YOU ARE RIGHT YOU GET THE MOST POINTS FOR EACH CHOICE--- 10 
POINTS. IF YOU ARE LESS SURE YOU GET LESS POINTS, ON THE OTHER Hkm, 
IF YOU GUESS WRONG AND SAID YOU WERE VERY SURE, YOU LOSE 10 POINTS, 

Step 6: After they have finished writing their decisions on a piece of scratch 

paper yoy can read the correct aniwers. Ask them to check their answers 
with the correct ones and taliy their scorei . 

Step 7: Repeat "Final I ni truct ions J' Start the second round. This time tell 
them they will have only 10 minutes* 

Step 8: At the end of Round 2 repeat the procedure following Round'l (Step 6)* 
You might notice a lot more frustrated faces and perhaps quest ions and 
complaints. 

Step 9: Commence Round 3 by re-reading the "final Instructions", Time will be 
f I ve mi nutes , 



Step 10: Repeat the presentation of the right answers and the tabulation of 

scores as in Roundi I & 2, How many got everything right? How many 
got the maximum number of points possibia (50)? How many got above 
40? etc. You might hear lots of COTiplainti about inadequate time, too 
much data, too complicated rules etc. This is your lead-in to the final 
debriefing. 

Step Ih Have a discussion of the whole eKercise using the following questions! 

1* What frustrations did you experience ds you moved from Round 1 to 
Round 2 to Round 3? 

2* What were your most cornTion errors in decliion-miki ng as you were 
asked to speed up the rate of making choices? 

3* Each person in the room is unique when it comes to how he or she 
deals with tension and anxiety* How do you feel you handled it fn this 
simulation? How well in life? 

k> Did any of you Just simply give up in Rounds 2 or 3? Why? Can 
you see any parallels to aging? 

5* How many of you fait you got lost in routf ne--that you settled 
on one strategy even though that itrategy for making decisions didn't 
work very we 1 1 ? 

6. How many of you feel that you sought out and used short-cuts 
effectively? Did you try different or new approiches? Did you learn 
from past mistakes as you moved frm Round 2 to Round 3? Why? Why not? 
7* What aspects of aging do you think you might have learned about 
from this simulations related to: 

f rus trat Ion 
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anxiety 

the damands placed upon you and your abiUty to meet them 
becGming fixed on routine behavior 
your becofning passfve 
other things? 

8. How many of you felt you were sort of "aging*' prematurely? Dascriba 
your fael ings to others in the clais* 
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CRISIS IN CROSSRCADS CITY 

Crossroads Ci ty is a regional agrJcultural and transportation center located 
in the valley of a large river. Normally it is a relatively qyiet town with- 
out major problems. Last week, hovi^ver, the spring floodi broke through the 
dikes above the torn and Crossroads City, like several other cltlei and towns 
in the valley, was flooded* Damage to houses and stores was extensive. Many 
streets are still flooded. Refugees from towns which were completely washed 
away have been pouring into town. Hysterical crowds have looted stores to get 
food and clothing. Ordinary criminals, taking advantage of the confusion^ robbed 
imat tended stores and houses. Cholara has broken out. 

With all these troubles the city had its problems compounded when a plane 
carrying the mayor, the police chief and the coordinator of medical facilities, 
crashed and burned upon landing at the munfctpal airport. For the last week 
the town has been missing three of Its most critical officers. 

The city council immediatGly set up a committee to draw up Job specifications 
for the three positions that they wanted to have filled. They began advertising 
for candidates, A number of applications have come in. 

You have been asl<ed to choose the best candidate. Time is running out* You 
must make these decisions quicl<ly. But you can't afford to make a mistake. 
Crossroads City itius t have the very best leadership available in this time of 
crisisi 

The city council has drafted the requirements for each position carefully. 
They see some of the qualifications as absolutely essential. Other qualities 
would be nice to have if the minimum requirements ire already met. In fact^ 
the difference between the best candidate and the next best candidates will be 
based on which one fulfills the most of this second kind of requirement. 

You will be evaluated on the number of correct decliions made and the confidence 
with which you made them* The person getting the highest score will be Judged 
as the best decision-maker In your class. 

After you select the best candidate^ the acceptable candidates and the unacceptable 
candidates (according to the qual if [cations sheets)^ indicate how sure you are 
In judging each declilon. If you say you are ''very sure" and you are right, 
you get ten points for that answer; but you lose 10 points If you are wrong! 
Similarly, if you say you are "somewhat sure", and you are right, you get 6 
points (and lose 6 if you are wrong), "Somewhat unsure** gains and loses only 
3 points and "very unsure" gains or loses only one* 
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FINAL INSTRUCTIONS 

1. Remember there Is a right answer, a best choici. 

2. The only way to make the best choice fs to follow the Initructfons and 
requirenrents mentioned on each of the Job descriptions. You will find that 
the descriptions and the qualities differ from Job to Job. You may believe 
that there are other qualities more important than those asked for. However, 
it is what the council has established as most Important that determines 
ivhich is the "right'* candidate for the Job, 

3* Not possessing a particular quality will eliminate a candidate. A man or 

woman possessing all the minimal qualities will win if he or she also possessed 
the most of the additional desirable but not essential qualitlei. 

Your time is very limited. You get a maximum of 10 points for each of the 
five answers, PLAN YOUR TIME SO Tmi EVEN IF YOU CAN'T FINISH EVERYTHING 
YOU CAN GET AT LEAST SOME OF THE ANSWERS RIGHT. 

5* When I give the word you may begin working on the data. You have (15-10-5) 
minuteSi Begin. 
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CORRECT ANSWERS 

Round I : Police Chief 
Bast: Kennedy 

Acceptable: HashimotDj Robi nson 
Unacceptab le: Bogardus , Brown 

Round 2: Director of Medical Faci'litiis 
Best: Romero 

Aeceptablai Washington^ Baker^ Pirker 
Unacceptable: Warren 

Round 3 : Mayor 
lest: Boul anger 

Acceptable: Cumnlngs, PUter. Patrovich 
Unaccep tab I g i Babcoc k 



EKLC 



63 

- 55 - 



CS: AGING 9/75 



STUDINT HANDOUT l4*8 



EMPLOyMENT CODEBOOK 
ITEM NUMBER ITEM NAME CODE NUMBER CODE DESCRIPTION 

1 Age I 15-20 

2 21-29 

3 30-39 

5 50-59 

6 60-69 

2 Sex I male 

2 female 

3 Height I ^»6" to 4M1" 

2 5*0" to 5*4*' 

3 5'5'* to 5M0" 

4 5*1 1" to 6'3" 

5 6 '4'* and over 



Weight ! 100 to 139 lbs* 

2 I40 - 179 

3 180 - 209 

4 210 ' 249 

5 250 - up 

BuMd 1 slender 

2 med [ urn 

3 stocky 

4 very fat 

Doetor*s evaluation of I very poor 

candidate's health 2 poor 

3 fair 

4 good 

5 excel lent 

History of diseasas 1 had two fieart attacks 

2 b 1 1 nd I n one aye 

3 mi ss { ng one lag 

k cirrhosli of the liver 

5 dtabetai 

6 had cancer 5 years ago 

7 had scarlet fever 

8 , had tuberculos Is 

9 no reportad serious physical 

problems 
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8 



Mental Health 



PoI!tfcaI ej^perience 



10 



Club membersh?p 



11 



Marital Status 



!2 



Number of children 



1 
2 

3 
k 
5 

6 

7 



1 

2 



k 

5 
6 
7 

1 

2 
3 
k 

5 
6 

7 
8 

I 
2 
3 
k 
5 
6 
7 

I 
2 
3 

5 
6 

7 



No reported problems 
Psychiatric help for depression 
some years ago; none since 
Now seeing psychiatrist weekly 
Now seeing psychiatrist daily 
Attempted suicide and now seeing 
psychiatrist because of It 
Is a heavy drinker 
Has mentioned to people that he/ 
she sometimes feels depressed 
Psychiatric health survey shows 
unusual stability and health 

No political participation at all 
Occailonally canvassed for candi- 
dates Just before elections 
E>?tenslve volunteer work for 
Several candidates 
Has run for office 
Past city council member 
Current city council rr^mber 
Two-term council member 

Anwrlcan Legion 

Science fiction book club 

Amateur drama society 

Boy scouts 

Kiwanis club 

Bridge club 

Great Books discussion group 
No membership 

Never married 

1st marriage 

Divorcedj not remarried 

Widow/vMldower 

Second marriage 

Thi rd marr lage 

Divorced, two prior marriages 

I 
2 
3 
k 
5 
6 

more than 6 
none 



13 



How long In present 
marriage 



1 
2 
3 
k 



1 - 3 years 
4-7 years 
8-12 years 
more than 12 years 
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1^* Driving record for 1 3 parking tickets 

pait 3 years 2 I reckless driving 



3 1 running a stop sign 

k 1 drunken driving 

5 2 tickets for rtckless or 

drunken driving 

6 1 ticket for recklesi driving, 

one for drunken driving 

7 3 months In Jail (suspended) for 

Involuntary minsliughter whtlt 
Under the Influence of alcohol 

8 5 tickets for moving traffic 

violations including 2 rgcklass 
driving and 1 drunkan driving 

9 no report of iny violationi 

whatsoever 



15 Criminal Record I 6 moi probation for petty thaft 

whan he/she was \k (juvent la) 

2 1 month In reform school for 

vandal ism (juveni la) 

3 6 months (suspended) for assault 

and battery of wife 
k 1 year in prison for smoking 

marijuana 

5 2 years In prison (iuspendad) 

for embezzlement of coffipany 
funds 

6 1 year in prison for involuntary 

manslaughter while driving 
under the Influence of alcohol 

7 No raported criminal record 



16 Credit rating (this Is a general evaluation by a private t nvastigatl ng 

company of tha risks involved in landing this perion money, The 
poorar tha rating the riskier It is to lend monay to the candidate. 
Low ratings may be the result of low Income, past missing of payment 
of debts, defaulting on debts, poor personal reputation arming 
neighbors and co-workers,) 



I 


iKcel lent 


2 


Good 


3 


Fair- 


k 


Poor 


5 


Bad 
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17 Credit investigator's 1 

report No, I (theia are 
reports of what neighbors 2 
and co-'workers stid^ 3 
They are not entirely 
raliable. They are not k 
usually accepted unless 
two say sfmllar things*) 5 

6 

7 
8 

9 
0 



18 


Credit investigator's 
report No. 2 


use 


19 


Credf t invest! gator 's 
report No. 3 


use 


20 


Manual skills test 
(Shows how well candf* 
date can work wfth hinds) 


1 

2 
3 
k 

5 


21 


Math test (how good 
wl th mathematical 
problems) 


Sanrie 


22 


Verbal test 


Same 


23 


Accounting test 


Same 




Working with people 


Sair 3 


25 


Musical test 


Same 


26 


Highest level of 
educa tf on 


1 

2 
3 
k 
5 
6 
7 
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Is a nasty neighbor with a bad 

temper 

A very respectable citizen 

I hardly know him. Never heard 
anything wrong about him/her. 

Has loud parties, dumps trash on 
ne ighbors * ya rd ^ swears 

Has loud fights with spouse, some- 
times with nebghborj 

Very hostile, never sgys anything 
nice 

Works hard to improve neighborhood 
Goes out of way to be nice and 
helpful 

I know candidate well. He/she Is 

all right, 
Uo Information available at this 

1 1 me* 

same code as above (item I/) 



same code as above (item 17) 

iKcel lent 

Good 

Fair 

Poor 

Bad 

as code in I tern 20 



as code in I tern 20 

as code I n ( tern 20 

as code I n I tern 20 

as code in Item 20 

Did not finish high school 
Graduate from high school 
Less than 2 yean of college 
Compieted two years of college 
Graduated from college 
Master's degree (MA) completed 
Doctorate completed 
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27 



High school major 



28 



29 



30 
31 



32 



High School grade 
ave rage 



Undergraduate Col Iflge 
major 



Undergraduate College 
gride average 

College Undergraduate 
minor 



Instructor's letter of 
recommendation #1 



I 
2 
3 
k 

5 
6 

1 

2 
3 
k 

5 

6 



2 
3 
k 

5 
6 

7 
8 

9 



Social studies 
Bus i ness 
Math 
Science 
Art/Mus ic 
Vocational arts 



I 

2, 
2, 
3. 
3. 
k. 



or below 
Z.k 

- 2.9 

- 3.4 

- 3.9 



Government & Politics 

Bus I ness 

Pol Ice Science 

Public administration 

Chemistry 

Biol ogy 

Econanlcs 

Education 

Mus Ic 



Same as in j tern 28 



1 

2 
3 

^ 

5 
6 

7 
8 
9 
0 



2 
3 
k 

5 
6 
0 



Government & Politics 

Bus I ness 

Police Science 

Public administration 

Chemlitry 

Biology 

EconomI cs 

Educat iofi 

Nursing 

None declared 

Superior stur'ant 
Excellent student 
Good student 
Fair student 
Poor student 
Bad student 
None received 



33 



Instructor's letter of 
recofimsnda t i on #2 



Same as | tem 32 code 
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3A 



35 



36 



37 



38 



IniSt ructop*! latter of 


Same as 


1 tern 32 code 


recomiitndat i©n No. 3 






Ha Jor subject f n 


I 


Government & Poll 


gr^duite school 


2 


Bus 1 ness 




3 


Pol i ce lertcG 




h 


Publ ic Adminlstri 




5 


Chemi St ry 




6 






7 


Econom! cs 




8 


Educa t 1 cn 




s 


Hsdl cf ne 


Gr^duita School 


1 


1.5 • 1-9 


grade avarige 


2 


2*0 - 2,^ 




3 


2.5 - 2*9 




k 


3.0 - 3*^ 




5 


3.5 ' 3*9 




6 




Rtcoftmanda tt on letter 


I 


Superior student 


of instructor #1 


a 


EKeellant student 




3 


Good 




k 


Fa f r 




5 


Poor 




6 


Bad student 




0 


None raceived 


R^cCfTinisndaticn latter 


Safnt as 


Item 37 code 



of instructor #2 



39 Nccmisndatlon letter 

cf Instructor #3 



Sdm as I tem 37 code 



40, 45, 4$ Use this coding 
systsm to find the Job 
type for ftams kQ^ 45, 
and ^9 



Had I Oil Jobs 

01 Hospital orderly 

02 Pari*-med leal tachnlc ian 

03 Nurse 

04 Intern (doctor) 

05 Resident (doe tor) 

06 Ooctorp pr Ivate prac tl ce 

07 Hospital Dopt. Head (admlni it ration) 

08 Depyty Director of Hcspftal 

09 Director of Hospital 
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I 

10 
11 
12 
13 
\k 
15 
16 

17 
18 
19 



21 
22 
23 

24 

25 
26 
27 
28 



31 

32 
33 
34 

35 

36 

37 
38 
39 



41 

42 
43 
44 
45 
46 
47 
48 
49 



50 



STUDENT HANDOUT l^f lifr 



Admifitstratlve and Clartcal 
CItrfcai assistant 
Clerk/typf St 
Secretary 

Administrative aide 
Junior Administrator 
Mfddla-Iavsl Administrator 
Wfddla^levsl hospital administrator 
Vi ca-pr#sldant| small organiMtion 
Vlcs-prtsident, nisdluni^slzed orgi 
Pr€sidsnt/Oi rector , small org* 

Eeenortii € a nd F I nanc I a 1 

AiSj stint Booktesper 

Bookkespsr 

Junior accountant 

Accountants small organization 

Htad accountant, small org. 

Diputy Financial Off», mad i urn org, 

Chltf Fininclal Off,^ madium org. 

Chief Financial Off., large org* 

Security/Law Enforcement 

Night watchman, private 

City police patrolman 

Sargsant, city police 

Head, 20-rtian private security force 

Instructor^ police sciencei local 

eel lege 
Special Agent, FBI 
Liautenant, City Police 
Captain, city police force 
Deputy Chief, city police force 

Education^ Teaching, and Admin * 

Classroom teacher 

Col lege Instructor 

AiSlstant Professor 

Vice Principal (admt n Is t rater) 

Associate Professor 

Profsisor 

Departmint Chalrnfian (administrator) 
Princlpi 1 (adml nf strator) 
Dean (adml nlstrator) 

Other 
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^♦1 , Years Job held 

50 



k2, ky 
51 



Number of men 
Supervised by 
Candida te 



^3 5 E va 1 y 3 1 1 on of ca nd i - 

S*^ date by Job iupervisor 



W*, kS Job locality 
$1* 



1 
2 
3 
4 
S 
6 

7 

a 

9 



2 
3 
it 
5 
£ 
7 
8 
9 

1 

2 
3 

6 

I 
2 
3 
if 
5 



Less than 6 months 
6 months to one year 
Between 1 and 2§ years 
Between J and ij years 
Between and 6 years 
Between S and 10 years 
Between 10 and 15 years 
Between IS and 20 years 
More than 20 years 

none 

3 or less 
it - 10 



20 
30 
50 
10O 
101 - 2O0 
over 200 



11 
21 
31 
51 



Superl or 

Excel lent 

Good 

Fair 

Poor 

Bad 

In Crossroads 
In same state 
In same regfon 



City 



Other part of United States 
In a foreign country 
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Discriptlori of Job: CHIEF OF POLICE 
Round I 

Tha Job of CH\mf of Pol 1« involves supervfslrig and runnfng t dspartiwnt of 55 
officers and 1^ civil lani* While Crossroadi City does not have the sarlous 
problams associated with the big cities, ft doss have many cwnplex challenges 
to the law enforcQTiant agency. Therefore an above ivarige senior polfee officer 
with substantial exparienca is required for thti Job. 

kr\ absolute minimum set of requlrsments for all Cindldatei will fnclude* 1) 10 
years or more axperlence In law snforcement, priviti security work or police 
scfence studies. 2) At Isait k years eKperlencs In supervlsifig 25 or more law 
enforearnent officers and civilians, 3) Complitfon of at lea.^t 1 years of collega 
with either a public administration or^a pol l« icfence mj^r %r i a grade average 
of 2*5 or higher, k) At least *'good»' evaluatlcns from two of the last three 
supervisors of the candidate's work. 5) No adul t grlmfr^' record. 6) No mora 
than one ticket for a lerfous moving driving violitlon like drunken driving or 
reckless driving, 7) fo physical problam which aould be aggravated by the 
str^if] of such a difficult Job, In this case that fs daffned as no heart diseasa, 
ulcers or physical health rating of lass than "good*" 8) A «'bad*' credit rating. 

In addition to these minlmuni standards for the pos! tf on of police chief thc^^e 
ire a number of other dasirabla quallttas that we would hope that a poHcfl^ »nhU^t 
would have. While each of them Is not required the nnore of tha r^^yl remants 
that the candidate meets ^ tha bettar a Candida ta shotJld ba Judged. These 
Includa! 1) Four or more years of college with a law enforcement or Public 
Administratf on degree; 2) At laast two years of local aKparlence during the last 
5 years of work; 3) EKpertenca as a pollcs chlaf, or other senior police officii! 
who supervised more than 50 law enforcement perionnel ; k) Erca! lent or superior 
health wit^ no history of any serious diseasa or medical problefri, physical or 
niantal; SJ No Juvenile criminal record and no moving vfolatlons on driving 
record in past three years; 6) "Ixcallent*' or ^'superior'* ratings of last two 
supervisors from previous jobs; 7) '*Good'* or better credit rating; 3) Active 
In scouts J Aniarfcan Legion or other community organisation; 9) No more than 
one unfavorable report about him from his neighbors; 10) Batter than a 3,0 
average In college. 
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Description of Job: COORDINATOR OF MEDICAL SERVICES 
Round 2 

The job "Coordinator of Medical Servfcai'* fs § coniplicated one. Not only Is he 
admfnfitrati valy responsible for the operation of the city hoipital, he must 
alio coordinate the activities of the private hoipitali, the fire department 
rescue units, the Red Cross dfiaster relief prograni as well as volunteer outside 
aid that has come In because of the dl taster. This Job requires not only adminis- 
trative abl llty but also a great deal of diplomacy and skfl 1 In working with 
people. 

Absolutely required for this position is either an MD degree with 5 years 
experience in medical administration or a Masters degree Iri public administration 
with ten yean experience In mdlcal administration. Also esientfal Is demonstrated 
ability to work with people ai measured by at least "good" on the "working with 
people" ikiils test, at leait "excellent" ratings by supervisors in the last 
two Jobs held, and having at least 3 years eKperience as a director or deputy 
director or administrator of a large or medium sized hospital* 

In addition to these standards for a qualified candidate there are several 
further qualifications. If the candidate falls to meet any one of these no 
further eons Iderat ion can be given an appilcation. Firsts it has been decided 
that no candidate may have any serious health problem ^hlch might be aggravated 
by a high pressure job like this one. Specifically, anyone with a history of 
heart disease, alcoholism or sulcfdal tendencies will be dPiquaUfied. Second, 
since the Job is going to be a greater than ordinary strafn any candidate must 
be certified to be In at least '"good" health. Finally, since a qualified 
candidate should have an above average work record It Is necesiary to disqualify 
any candidate who received any "poor" or lower svaluatfons from any of hfs 
previous supervisors* 

Besides these minimum essentiils there are a number of other desirable qualities 
that we would hope that a Coordinator would have. While each of them is not 
required the more of the requirements that a candidate meets, the better a 
candidate he should be judgad. These Include: 1) Having at least 8 years of 
medical administrative experience; 2) Having no adult criminal record; 
3) Having a "superior" Job rating at his previous *obi k) Having local 
experience with medical affairs for the past 5 years; 5) Having all "excellent" 
or ^'superior" ratings from graduate instructors In college; 6) Having no more 
than one credit investigation report that indicates anything other than that the 
candidate Is a kind, generous, friendly and helpful person^ and 7) Having 
"excellent'' or "superior" health. 
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Descrfption of Jobt MAyOR 
Round 3 



A mayor muit ba both a Itader of the community md an administrator of the 
programs of the city, Mayori in thfs town are normally choien from the city 
council • Thfs ensursi that they have political experience and familiarity with 
the problams of Crossroads City, 

According to thi selection cofmMtie the mayor must have the following qualities 

1) Local background-* the last five yearn must have been spent in the city; 

2) City council expiri ence-*no candidate will be considered if he does not have 
at least one term on the council thcugh he need not currently be on the council; 

3) At least 5 years of admJntstrat 1 w experience of %mm sort* College trainln 
in polltfcip economics or business or 10 years of administrative aKpar fence 

in business or government. In addition, no candidate will be allowed who has 
serious physical problems (heart diseaie, "poor** or "bad health") and mental 
problems which are currently being treated. Neither shall any candidate 
qualify who has an adult crjminal rmccrd^ more than one less-than-"good'' Job 
recommendation J more than one ticket for drunk or reckless driving or had 
demonstrated an Inability to work wfth others as indicated by a score of less 
than "fair" on the "working with people" skills test. 

We would ils© like to see as many of the following characteristics and qualities 
In our mayor as we can. The more of these qualities a candidate has the better 
his chances for baing appointed to the position. They Include: 1) "Excellent" 
or "superior" physical health; 2) Above a 3*0 college average (graduate and 
undergraduate); 3) "fxcellent" or better Job recommendations; 4) Having been 
Mrried only once and not been divorced; 5) Having served more than one city 
council term; 6) Having more than eight years of administrative experience; 
7) Having scored "good" or better on the "working with people" test; 8) No 
moving violatfons on driving record; 9) "Good" or better performance on the 
accounting skills test; 10) No negative comments from the credit Investigators 
reports; 11) Some formal training In economics or business; 12) No Job 
ratings by supervisors which are "pDor'* or below. 
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t teni 



1. Age 

2. Smx 

3. Height 

4. Weight 
5^ Build 

5. Overall Health 
7* History of Diseases 
8, Mental Health 
9* Political Experianca 

10. Club Membership 
^1 1 « Marital Status 
12. Number of Children 
13* Years of Prssant Marrfaga 
|4. Df Ivlng Record 
15- Criminal Record 

16. Credit Rating 

17. Credit Report ^1^1 

18. Credit Report #2 

19. Credit Report #3 

20. Manual Skills Test 

21. Math Test 

22. Verba I Test 
23* Accounting Test 

Working with People Test 
25.' Musical Test 
^ Highest iducatfonal Level 

ERIC 
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1 



DATA SHEET: ROUND 

POLICE CHIEF 

Cand } da te 

#1 m #3 m 

Allen Martin Patricia Alice 
Haj h i moto _ Kennedy Rob [nson Brown 



2 



2 



B_ 
1 

0 



8 



2_ 

2 



2 
5 
5 



k 



J. 

8 



6 



2 



k 
5 
5 



2 



_2_ 

2 
3 



J. 

J_ 

5 



X 
2. 

2 



_3, 

_2_ 



-1 

1 

0 



J. 
2. 

2 



4 



4 _ 
J— 



#5 

George 
Boqardus 



3 



2. 

5 



X 
1 



2 
3 



J. 
3 



2 

J- 

6 
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STUDENT 


HANDOUT t^f: 


20 


1 tern! Round 1 




FT 1 










^ 27. Nigh School Major 




% 


L 


1 

1 




1 
1 


Z8, High School Grade Average 


k 


L 


L 


D 


K 


29* Undergrad. Collage Major 






3 


.J 


^3 


30* Undergrade Col lege Average 


L 






*+ 


5 


31. Undergrad* Minor 




1 


1 

1 




1 
1 


1 
i 


32* Undergrade Instructor 


Letter #1 


2 


2 




n 




33* Undergrad. Instructor 


Letter #2 


1 


1 




0 




3^. Undergrad. Instructor Letter #3 


1 


3 




3 


% 
J 


35* Graduate Major 




3 








k 


36. Graduate Grade Average 




k 








k 


37* Grad. Instructor Letter #1 


3 






- 


2 


38, Grad. Instructor Letter #1 


2 








3 


39. Grad, Instructor Letter #3 


3 








3 


^^^0* Type Job 


1 


35 


38 


37 


33 


38 


4!, Years Held 


0 

4^ 






C 


Q 


5 


^2* Numbsr Supervised 


ecen 


1 


7 


Q 


ii 


I 


^3« Supervisor's Evaluation 




3 


2 


1 


Zf 


2 


44* Job Local 1 ty 


© 


2 


2 


2 


I 




Typa Job 




37 


37 


33 


12 


17 


46* Years Held 


d 


5 


k 


6 




if 


^7* Number Supervised 




6 


5 


J 


1 

1 




48p Supervisor's Evaluation 


0 


3 • 


2 


2 


3 


I 


49* Job Lota I 1 ty 




I 


2 


2 


1 

1 


3 


50, Type Job 




33 


33 


32 


1 1 


33 


5!. Years Held 


1 
1 


k 




if 


2 




^^2* Number Supervtsed 




3 




1 
1 


1 
1 


u 


53 • Suparvfsor's Evaluation 




L 






h 





S^. Job LocaU ty 
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14! 21 



DATA SHEET.' ROUND 2 

COORDINATOR OF MEDICAL FACILITIES 

Candidate 

m m M 

Rebert Arthur Peter 
V/arren Washington Ranero 



I • Age 

2. Sex 

3. Height 
k. Weight 
5. Build 

fi. Overall Health 
7» History of Dfseases 
8. Hsntal Health 
9.. Political Experience 
!0, Club Membership 
II* Marital Status 

12. Number of Children 

13. Years of Present Marriage 
1^. Driving Record 
is* Criminal Record 

16, Credit Rating 

17, Credit Report #1 
18- Credf t Report #2 

19. Credit Report 03 

20. Manual Ski 1 1s Test 

21 . Math Test 

22. Verba I Test 

23. Accounting Test 
N'f. Working with People Test 

25. Musical Test 

^ Highest Edycational Level 



_L 
a 

9 



1 

3 



2 

7 



2 

2 

2 



3 



it 



3 



_£ 

5 



9 



0 



1 

3 

jl 

2 

7 



2 



_2_ 
5 



J. 

2 
2 



1» 



J. 

fi 

.1 
1 



#4 

Ann 
Baker 



2 



J, 
I 



J. 
J_ 

J_ 

2 

3 



6 



John 

Parker 



2 



2 
1 

6 

JL 

-L 
1 
2 
5 















fe-^ - was #%yniy'^//9 






a 1 uMwiv 1 






i ten: Round 2 






#3 


#4 




^ _ «/^ n 1 y n dCnOOl nfljor 






2 


4 


Jk 


I^^^SS. High School Grade Average 


6 


5 


_4 


4 




29. Undargrad. College Major 


6 


5 


6 


9 


I 


30, Undtrgrad. College Avarage 


5 


5 


it 


3 




31 » Undergradp Minor 


5 


6 


J 


5 


5 


32. UndargrifJ, Instructor Letter #1 


1 


3 


3 


3 


3 


33* Undargrad, Instructor Letter #2 


I 


2 


J 


2 


4 


3^« Undargrad. Instructor Letter #3 


2 


1 


2 


ft 


2 


35- Graduate Major 


9 


9 




it 


4 


36, Graduatt Grade Avarage 


5 




5 


it 


s 


37* Grad, Instructor Latter #1 


1 


2 


2 






38* Grad. Instructor Lattar #2 


2 


3 


2 


2 




39* Grad* Instructor Letter 


1 




1 
1 


3 


2 


^kO. Type Job 1 


07 


08 


08 


08 
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DATA SHEET; ROUND 3 
MAYOR 

j tem Candidate 

#1 #2 m m #5 

Hartha Jaspir Ivan Kenneth Faye 

jClark Po^^ Petrpyi^h^ Babeock e^islanqer 

1. Age 2 k _4 _3 _ A _ 

2. Sex a 1 J 2 

3. Hefght 1 k _3 J 2 

4. Weight 1 2 2 Ji 3 

5. Build 2 1 2 2 

6. Overall Health _|__ 3 5 _J 4 

7. History of Diseases 9 7 9 J 9 

8. Mental Health 1 2 8 _J }^ 

9. Political Experience 6 5 __7 _7 7 

10. Club Membership 7 5 7 3 3 



II.. Marital Status 7 5 1 



12. Number of Chi Idren P 5 2 0 

13. Years of Precent Marrfage /♦ 

l^f. Driving Record 2 9 3 9 

15. Criminal Record 7 7 7 7 

16. Credit Ratfng 3 2 1 I 

17. Credit Report ^l I 1 2 2 

18. Credit Report #2 7 6 7 2 

19. Credit Report #3 8 0 8 8 

20. Manual Skills Test 3 _J__ 4 h 

21. Math Test 2 2 2 1 

22. Verbal Test I ' 2 1 t 

23. Account ing Test 2 h 3 | 
I24. Working with People Test 2 3 2 2 



25. Musical Test 2 5 5_ ^ 

26. Highest Educational Level 5 S 7 _^ 
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I tarn: Round^^ #2 #3 ^ #5 

27. High School Major 1 2 3 2 2 

28. High School Grade Avertge 4 3 6 | 

29. Undergrade Collage Major L I 2 k 

30* Undargradf Col l€ge Aver ap^ ^ ^ 2 g g k 

31. Undergrad. Minor 7_ 8 7 7_ 1 

32* Undergrad. Instructor Utter #1 1_ k 2 3 

33* Undergradp Initructor Letter ^2 3 5 1 1 3 

34^ Undergrad. Instructor Letter #3 4 4 2 2 2 



43 i Supervisor's Ivaluatton *^ 2 1 



W*. Job Local I ty i ] j 



4s, Job Locall ty z. 



I 



35. Graduate Major ^ 1 2 2 

36. Graduate Grade Average 5 | g 

37. Gfad. Instructor Letter #1 2 2 2 

38. Grad. Instructor Letter #2 13 2 

39. Grad. Instrueter Letter 03 12 1 



1 



40* Type Job T 15 IS 4? 27 17 

^ - - - -- - - - «^ 

41. Years Held 54 665 

^ _™ ■ " - 

42 i Number* Supervised 8 5 5 3 5 5 



I 1 



45. Type Job ^ 13 14 46^ 26 IS 

46. Years Held ^ ^ ^ 
47* Number Supervised ^ ] j 1 
48. Supervisor's Evaluation ^ ^ * j ^ 



5 _3^ 
1 1 



I 



50. Type Job ^ ^ ^ ^ 



51 . Years Held ij 5 4 3 2 

^^2. Number Supervised ^ 112 3 

53* Supervisor's Evaluation " 1 1 1 1 

"P - T- T . - l^-.x^.^iVj-.--- 

c 

54 • Job Locality *? ^ 1 1 . . 3 1 
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Title : THE !K TRIBI 
I ntroduct ion i 

This reading fs desfgned to help students undarstand some of the ways in which 
social ization and culture determint paoples* attlTudas and bahaviort Addition" 
ally, it should help them discover that the viewi they hold tCHvard aging and 
old people ars not shared unlvtriafly* What Is linportant hers Is to analyie 
the reasons why the Ik treat old pi*cple as they do, and then, to help itudtnts 
racognf^e that the situation the Ik find thtmsslves In, that of starvition and 
fear of extinction, explains to a large extent why thsy behava as thay do. 
In other words, students need to recognize that the situation or culture of the 
Ik deterinrnss the i r behavior, that It Is not natural (he, biologically 
determinad) to behave the way they do towards old people, but that it is normal 
given their culture, ' 

The STUDENT HANDOUT is excerpted from THE MOUNTAIN PEOPUi by Colin TurnbulU 
This 1972 anthropological study involves the Ik, a wast African tribt In the 
Kidapo Vallay of Nigeria. The author>s observations concerning the Ik may be 
disturbing to the reader. Facing starvation without any apparant hope of aid 
from tha Nigerian governmsnt, tha Ik seem to shara little with other paoples in 
the world in terms of ''humanityJ* In almost every area of life the Ik saem to 
be Immensaly selfish and cruel, and this notion of Inhumanity holds true especially 
in their treatment of old peopla, Yat after studants read tha handout It is 
possible for them to see certain slmllaritlas between tha Ik and ourselvas. 
While our separation of tha old from tha miinstraam of society may be more subtle 
than driving old people out without food and beating them with sticks it is, 
nevarthaless, separation. It is saparatton not brought on valuntarf ly by 
peopla over 65, 

Objectives : 

—To examine attitudes and behavior towirds old people in a culture other than 
the United States 

—To recognize that a change In cultural frame of refaranca makes for changes 
or differences in behavior 

*-To recognlia that while there may ba diffarances In specific behavior between 
cultures in their treatment of tha agad, there may also ba similarities in certain 
general attitudes and behavior 

Materials ! 

Pictures of Ik and Icien life; one copy of STUDENT HANDOUT ISd, 15:4, and 15:5 
for each student; map of Africa or of the world. 

Procedure r 

Step I: Locate Nigeria on the map for studenti 

Step 2i Put up the 5 pictures of the Ik and Icien life in a place where students 
can look at them while they read the HANDOUT. 
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Step 3i Distributa the HANDOUT (THE I K) and illow time for students to read it 
and fill fn answers to the quastion in the middle of page 2* 

Step ki Dlicuss the answers to the 5 follow-up questions, 

Fol low-up r DiicuiSion Guide 

(1.) As you read the case itudy on the ik you may have notfced that ^ujre 

were eKamplei of cruel behavior towards old people* Can you point out 
some of these eKimplei? (Food being taking from a starvfng man; other 
members of the trfbe laughing at the weakness and humiliation of the 
old man; hitting the old man; children refuiing food to the old man 
after four days of starvation; leaving the body of an old man to rot, 
not burying it; etc*) 

(2.) Although in our country it miy ba uncommon to see younger people throwing 
rocks and laughing at itarving old people^ in what ways might we be 
considered cruel to old people? (Retirement mandatory at a certain age; 
lack of adequate housing and Income for old people; views of old people 
as being worthless, ''over the hill,'' idle, voluntarily disengaged from 
the mainstream of American llfii etc) 

(3-) Is the number of years a person I ivei adequate to describe him or her 

as being old? Remember that Atum was exceptionally old for his culture-* 
^0, if you were to define old age In a broader way whit things would 
you say make a person old? (A difficult question to handle, but what 
Is desirable here is to point out that old age has to be defined 
cul tura 1 1 y and individual I v . In other words, It Is important for students 
to realize that there is a percei vad old age on the part of a culture 
and on the part of the individual* Some people age before their time 
regardless of arbitrary .chronological ages used by culturas to define 
the aged* Students need to recognize that the answer to this question 
IS a highly Individual matter and that within our own society it is 
possible to think of oneself ai old when in fact our culture doesn't 
think of us as old at alK) 

(^•) In the last two paragraphs the author talks about his views of how the 
young and old in Ik society look at each other. Do you think there are 
simi lar I ties between what he says about the Ik In this regard and the 
way young and old in our society look and feel about each other? If 
so, what are the similarities? (it might be that young people In the 
United States see old people as representing decay and death; that old 
people view young people as carrying on life, as visions of the future. 
NOTE: End your discussion of this case study on the Idea of how similar 
people are regardless of cultural setting. Emphasize that differences 
are accounted for In terms of cultural beliefs, not In terms of Innate 
or '^natural behavior.") 

(5.) Why do you think the Ik treat old people as they do? (Students should 

point out thit the Ik are a starving people facing extinction; that thay 
must make declifons about who gets food and who does not get food.) 
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THE IK 



The following reading is frwn a book by Colin Turnbull, a famous anthropologist 
(one who studies other cultures and peoples). The name of the book Is THE 
MOUNTAIN PEOPLE. The book Is about a tribe of people in Nigerfd, a country In 
Western Africa, who seem to be dying out as a group. The people are called the 
Ik (pronounced "eek'') and have been starving for years. They have tried to get 
help from the government of Nigeria, but no help has yet arrived. There is a 
constant struggle to get enough to eat. The Ik do not live to be very old. 
They usually die before their 30th birthday. People over the age of 30 are 
considered quite old. As you read, think about the ways the Ik treat their old 
people. Do you think their behavior is cruel? 

We begin with Mr. TurnbuH discussing the treatment of an old man named Lolim an 
Mr. Turnbull's attempt to help hirn: 

•'I watched Lolim leaving my compound (hut) w'th some food and 
tobacco I had given htm. He told me not to come i him, that he 
would be all right. He tied (some) bundles up an slung thm 
around his neck so that they hung down his back, under his baboon- 
skin cape, I watched him leave and he had not gone ten yards 
before he was attacked by LoJI^sri (a young man In the tribe), who 
tried to force what he thought was food or tobacco from one of 
Lollm's hands. The old man sfruggled, then suddenly sat down hard 
on the stones and clung to hii^ cape with all his might; LoJIeri 
found a bundle of food, I shouted, and Lojierl reluctantly (got 
off of) Lolimj the way a mosquito Is driven away by an angry slap 
but prepares to return. He waited until Lolim was out of sight, 
and by the time I caught up he had run around another way and Lolim 
was sitting on the ground again, huddled into a ball, and Lojierl 
and one other Ik were almost strangling hfm as they tried to pull 
the packets away from hit neck. When they saw me they Just stood 
up, waved and smiled. ..and walked off^ Lol im remained In a pathetic 
furry ball, sobbing with weakness, frustration and humiliation, 

^'Then the children began openly ridlr 'ling him (making fun of 
him) and teasing him, daniing in front him and kneeling down so 
that he would trip over them. His grandson, who like al! Ik 
grandchildren could lawfully Joke with and tease his grandparents, 
stretched his teasing into playful beating, and used to creep up 
behind Lolim and with a pair of hard sticks drum a tattoo on the 
old man^s bald head. Once Lollm^ trying to cover his poor head 
with his bony arms, accidentally caught Arawa (Lolim*s grandson) 
In the mouth. Instantly Arawa, with the back of his hand, slapped 
Lolim as hard as he could on the side of his face, knocking the 
old man to the ground. There were shrieks of delighted laughter, 
but as the old man lay still, not moving and not even crying, the 
fun wore thin, and when I approached ... they lost intereit and 
went away, 

"I thought Lolim was dead. His eyes were open and he was sprc./led 
as he hid fallen, his head resting on a tuft of earth. Then his eyes 
moved and briefly acknowlsdged my presence before fading off into 
the distance again... 
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*'! do not remembef seeing Lol im talk to anyone after that* He 
continued hobbling around for a few days, then took to shuffling 
about while still sitting on his haunches. I fed him whenever I 
could^ but often he did not seem to want more than a bfte. Once 
again I found him with a gang of children dancfng around hlra^ 
shouting and throwing little stones at him, and Lolim was rolled 
up In his protective ballj crying to himself* He continued 
cryrng long after the children had gone, and he clutched at hU 
beJIy so I thought he might have been hurt. It was much simpler 
than that. He hid had nothing to eat for four days, and the last 
water he had had was some I had given him about two days earlier. 
He said he had asked his children and they had all refused and had 
told him not to come near them, 

"The next day I saw him leaving (the) village^ where his son 
Longol i lived* LongoH swore that he had been giving his father 
food and was looking after him. Lollm was not shuffling away, it 
was almost a run, the run of a drunken man^, staggering fr(m side 
to side, his hands trailing at his sides^ stumbling bUndly* I 
called to him, but he made no sign that he heard, no reply, just 
a kind of long, continuous and horrible moan^ as though it were 
the last breath he had and it were all running out of him and he 
were running as though he had to catch up with it. He disappeared 
over the top of the rise by his old village and descended :nto 
the valley below. I d!d not folloWj ft was useless; it wa^ all 
useless. The Ik did not even have the trouble of throwing out 
his body, they Just left it where he fell and disdj on a little 
ridge. * .where it turns to plunge down into KIdepo (the valley 
where the I k I i ve) . . J' 

IN WHA.T WAYS DO YOU THINK THE IK ARE CRUEL THEIR OLD PEOPLE? GIVC f^'^CIF IC 
EXAMPLES FROM THE STORY YOU JUST READf 



In the following paragraphs the author gives his thoughts and feelings abou't 
how the !k treat th&lf old people and sums up what he has learned about the Ik: 

*'Why bother surviving to grow old so quickly? For few reached 
Atum^s age (kO) ^ or retained his health. For most people In Ik 
society the plump years, the stomach-filled years, the good years 
were between about fifteen and nineteen; by twenty-f i ve. . .you were 
well on your way out*.. But even in i 3 teasing of the old there was 
a glimmer of hope, shining in both directions. It tells of a 
special feeling between generations (old and young)* This fs quite 

^Excerpted frm THE MOUNTAIN PEOPLE by Colin Turnbull. (New York: Simon and Schuste 
1972), pp. 205-207, 



84 



CSi AGING 9/75 



STUDENT ^WNDOUT 15 1 5 



common In small-scale societfes and in many* perhaps most, others 
as wall. Grandparents are often much more /iti:tiate wfth their 
grandchi Idi than the parents are. They lire not the discipli- 
narians, fty' ane thing, but still other things, mors important 
are involved. Each (very young penols and vary old peopla) looks 
at the other as representing, in a way, the future and the past- 
To the child, the aged represent ancient history, a world that 
existed long before their own birth, other wavi of living and 
thinking; and the aged also repreient an awfui and dread unknown 
world to come, a world of which they will soon be a part, and 
where In due time they will be Joined by their grandchildren; 
the world of death. It has already touched the old, perhaps 'they 
have already visited it, for something shows in their faces that 
is not In the faces of the young; above all, it shovs Sn the ayes, 

"And the old, looking at the young, see tha future, they see 
themselves perhaps reborn, their name continued as well as their 
line, they see their unfulfilled dreams as having fulfillment; and 
^H^v see the past, their own past and that of their grandparents 

so on back to the beginning of time... Every one of the Ik 
^,Ho are old today was thrown out at (the age of) three, and has 
survived In consequence, and In consequence has thrown his own 
children out and knows full well that they will not help him in 
his old age any more than he helped his parents.,. The system has 
turned one f ul 1 cycle, ; It has done away with what we know as 
'■humanity" and has turned the world Into a chilly void where man 
does not even seem to cars for himself, but survives ."^^ 
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Tit Ifi f AGINfi WITH GRACE AND DISGRACE 
I ntrodue t ion ; 

These two handouts (16:3 and 16:4) provide students with a glimpse of strik- 
ingly different social settings for old people. The first involves a social 
axpi r ;,Ti8nt--the Isiuell Kibbutz. As such many would argue that it Fs so far 
removed from the mulnstream of i ndustr lal Ized^ urbanized life that It fs 
useltiys to think of it as more than a pipe-dream. The second handout deals 
with iv'iklng inferences about a society^ Ue,^ determing which country Is 
being P,^oked t^t^ by using son^ pieces of data regarding its elderly. 

Ob^je c t f ves : 

"To examine and compare two societal settings for old people 

— To infe. frofn a body of statistical data which country Is represented 
fay the data 

Time : One Cla^ss Period 
Procedure : 

Step I: Pf.ve students raad through STUuENT HANDOUT I6:3, **AGING WITH GRACE," 
Step 2: Discuss the fo^w^w^ gr (abo? t 5 minutes ot the most,) 

(1*) What thr ^ ^; • l Mfe In the Kibbutz do you find attractive 
or unattractive ^dth rauy^^t to treatment of the elderly? (Possible 
responses: number stfll actively engaged ' working; ralianca on 
agricufture makes It difficult for physicany incapacitated to continue 
working,^ ho^vftver; good health of the aged; attttudes about their 
status in the con^ijnity seem positive— low degree of useleisness 
feel ing,) 

(2.) Are there things about how old people are living and are 
treated In the Kibbutzim that you think could be transferred to our 
own society? (Student answers and hypotheses will vary, but caution 
about making direct tranifer of another socIety^s behavior patterns,) 

Step 3: Distribute STUDENT HANDOUT 16:^+, "AGING WITH DISGRACE." 

NOTE: It is Important here to let students generate their own hypotheses. 
Your role should be to let them state their hypotheses, and probe for why 
It could be this hypothesis or why It couldn't be that hypothesis* 

Ariswer : JAPAN 

(I,) Many of you hypothesized that the country was the United States, 
Why? What clues suygested the United States? What clues suggested 
that the country was not the United States? What influenced you 
"Qt to choose certain cwntrles? ( ,g,, it would not be logical to 
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choose Hal ti*-i ifc-aKpactancy is only cfaout ^0 years in Haiti , etc.) 
NOTEi If someonr doesn't point it outs *you might suggest that we 
have more (n convnon with the Japanese than is ganerally realised. 
The effects of industrialization seem to have some universal manifest* 
ations regardless of time and space* 

(2.) What similar needs are ther^ among oldr^ people? What societal 
differences are there between HANDOUT l6:3 ^rJ HANDOUT 16:4 regarding 
the creatfTtent of the aged? 
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AGING WITH DISGRACE 



-*One-third of all suicides in this eountry occur among those over Sg-'-the 
rate fs ^5-9 per 100,000-*the highest in the world. 

-*Suc!ologfsts report that most of the suicides Involving old people stem from 
lonelinesSp miierable living conditions and econofnic worries, 

--Of the deaths caused by ffre In this country^ 40% Involve the elderly, 

—About 660,000 older people nc^ live alone--a circumstance unheard of 
in this country 35 yaars ago, 

--A young girl of marriageable age recently surrmed up her qual If Icationi for 
an eliglbla boyfriend as one who has a ''house, a car and no old lady." Her 
views are believed to ba shared by many her age. 

-'After World War II there was a great rush to the citfes for jobs, 

--The average family size has shrunk frOT 4,9 members to 3*7 in the last 5 

yea rs , 

-^LIfe*eKpectancy has risen from '^7 to about 72 in the last 25 years, 

--The aged tend to live more with their children in the rural areas than fn 
the urban areas, 

"Nursing homes are become more and more commonplace as institutions to house 
old people in this country, 

*^Many companies are demanding retirement at age 55* 

-*Three-fourths of the eged In this country have little or no income at all, 

--There is some recognitSon on the part of public officials for t ne^v - 
political and social action programs concerning problems of the aged, 

— In the *'old days,*' there was reverence for the aged In this country but 
such reverence is rapidly disappearing, 

WHICH COUNTRy IS THIS? 
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Title : WHICH COUNTRY IS BIST?* 

I nt roduct I on ; 

In order for students to evaluate the treatment of older people it is necessary 
for them to canpare data about various modeli of roles for the elderly. This 
exercise asks students to look at four hypothetical societies and decide 
in groups, which of the four countries Is "best" for old people. 

The second part of the activity asks students to pool their knowledge and 
opinions and make-up the ideal society for the aged. 

Objectives : 

--To compare four hypothetical countries and rank them according to students^ 
perceived notions about which is "best" for old people 

--To decide what a., .ivfties and kinds of treatment would be fpost desirable 
for elderly people 

"To arrange data and make decisions using small group process 
Time : Two Class Periods 
Frocedure : First Day 

Step I: Divide the class Into froups of about 5. Distribute one packet of 
cards to each group. 

Step 2: Instruct students that their groups are to study the four countries 
described en the cards, decide as a group which of the four wouh^ 
be best for old people to live In, and then arrange the cards in 
rank order from "best society for the elderly" to "worst society for 
the elderly" by placing the "bcrit" on top, next best senond. etc, 
They have 30 minutes in which to complete this task. 

Step 3: Spend the remainder of th* period eliciting from the group the rank 

ordering systems used each group and the reasons why scjme countries 
were considered "better" places for the elderly than others. If 
There is dtsagreiMtrtnt amng the groups, focus on why si'ch drsagree- 
ment Is present. 

Procedure : Second Day 

Step k: Have students spend this class period in the same groups they were 

.n yesterday. Their task Is to prepare a group statement (paragraph 
essay etc.) entitled "the Ideal Society for the Aged." The followina 
questions should be used as a guideline for the group statement: 

'V Adapted from m Idea by Robert Kastenbaum, "Age: Getting There Ahead of Time " 
Psychology Tod^y . December, 1971. 

- 8^ " 
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ff) Whera do the aged live In your ideal society? 
(2.) How do the aged spend their ttml 

(3.) How mueh a part of the everyday life of the society are old 
people; i.e., are tf^y vary much involved with everybody ^!se^ o< 
do they ipend most of ttofr time and activity as a group apart 
from the ra^t of society? 

(4.) How do they get along economically? Th^ ISj who supports tham? 

(5.) How do they get around in soaiety? That is, hem do they get 
frofn one place nnotheri (Do they drive? Are they provided 
public trafiipo lat Ic , etc.?) 

(6*) What social services and government programs should be available 
to themp and to what extent should the government provide for their 
1 f veil hood? 

This series of questloni is contained on the blue cards. Distribute one 
blue card per student to complete Step 4, 

Step 5: Spend as much tif?^ as you deem necessary having the groups read 
their statefi^nts to the rest of the class and share their Ideas 
about "The Ideal Society for the Aged," 
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Questions to us€ In vyrftrng '"the I6m] society for the aged ": 
Wiiere do ths aged Ifve In yous* Ideal society? 
How do the aged spend their lives? 

How much a pa^t of the ev#ryd»y life of the iociety are old people Involved 
That Is, do they spend most of thefr tlnis with members of their own 
age group or with memters of all age groups? 

How do they get along economically? That Is, who suppprts th©m and how? 

How do the other members of your society feel about old people? And how 
do they shew their feelings? ' 

What social services and government programs does your society provide for 
the elderly? / ^ « 
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Country A i 

This small, moimtainous society is relatively isolated from surrounding 
peoples md countries. Generally speaking, elderly people in this society live 
with their fam lies --sons, daughters, in-laws, cousins, aunts, uncles, etc 
-mere are not what we would call social welfare programs for the aged, because 
the family is the unit expected to take care of the health and general well- 
being of its older meBfcers. 

Older people spend a great deal of their time doing just what others in thi 
conmrnity do-.workin|, farming, doing fanlly diores. and helping with the day- 
to-day tasks that make the fanily and the society function. In other words 
it s very Jifficult to tell the yomg from the old In this socitity In terms'of 
what they do,- they do pretty much the same kinds of things. Older peonlo are of 
course, loss active physically than yotmger people. 

Elderly people play a promln©nt role in making political decisions in the 
coDsnunity. th^y are looked up to for their wisdom and their decisions about how 
the local comnamitles should be rm. Their knowledge is considered to be more 
valid than the knowledge of younger, less-ej^erlenced menders of the commimit 

Since the region is quite hilly, elderly people stay physically active until 
quite late in life. Sii^.?;. to get from one point to another requires cUmblne 
hills, negotiating steep grades, and walking many miles. 

Ihe economic mainstay of the country Is farming. Life may be considered 
nard^ by outsiders from highly indistriallzed coimtrles because of Its physical 
demands, but the land is fertile md people In the coimt^ generally feel that 
they receive a good return from the Iwid for the work they put into it 
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CountTy B ; 

Tliis highly industrialized societ^ J i most of its elderly people residing 
in cities apart from their familiaS; lone or with other elderly people, 

FaJ^ly in this cou!:tr/ is usually reg :d ^ther, father, and children; grand- 
parents are generally excluded from iiiier ras: ding with or having much to do 
with them. Most elderly people live by themsej /as in single famly dwellings or 
in apartments. There is an increasing trend tcwards reliance on Institutional 
care (nursing homes) for the elderly when they can no longer by physically self* 
reliant. Currently, about 101 of all p i lo 65 and older live in sudi homes for 
the aged. 

Many elderly people remain active in their coranmitias, but they must take 
the initiative to do so. In other words, old people are not openly encouragad 
to stay active and involved with other mejtoars of the society. 

Most companies have set a mmdatoiy retirement at age 65, Hence cS^?.?' people 
must rely heavily i^on govemMnt progruns and individual savings to sustain 
them during their later years* Adequate health care coverage is of utmost Impor-* 
twee to the elderly. Women over 65 greatly outnu^er men the same age. 

There seems to be a distinct difference between the kinds of activitiai one 
would find old poeple engaged in md those me would find yoimger people engaged 
in* Since retirement is generally at age 65 » many older pe^le find it a time 
in which they have to learn to "reitructure" their lives« to fill hours via their 
own initiative. 

As an economic groups the elderly are poor collared to other ^ga groups. It 
is rare, except in rural a? as, to see mych financial support offered by ralatives. 
This is largely due to thf inancial bi' ans faced by the nuclear family--it has 
its own problems, in other . 

Elderly people generally do not play an activ© part in making political or 
economic decisions in their ramtfnjnitias^ Their opinions are not sought for nor 
do they serve the role of educating the young, Ftost laamlhg cind knowledge is 
cons tdr red to be contained in books and in the media-^not within the minds and 
cxporionceH of old people. 

Hu* riilorly jihare Hcveral basic health and survival problems. Consequently ^ 
''galdcti nfiv** clubH have ^merged to give discoimt rates on public transportation, 
social Si^curity has become the mainstay of the elderly 's economic existence ^ and 
health care is more and more being provided for by the govemment. 
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In this sociaty the main cancam of all its mtmbtrs is day-to-day survival, 
the activities of yoimg and old alike eentar aroimd the gatharing and consuiaing 
of food. Eldarly pei^la live with tiialr children, but are pretty rauch expactad 
to fend for theaselvas. Old peopla are generally traated as "equals," although 
they are not eipecially revered for their age. Quite a nunber of older people 
serve on the comimlty councils where daclsicms ara made about la^s and how the 
govemmant Is rm. 

Thare are no govemmant programs as we know them (fttedicare. Social Security, 
ttcO* GovernMnt is mainly concextied with maintaining law and order, and with 
how to try to get food gathered md di$tribMt§d as evenly as possible^ 

The society needs the resouri'.es of all of its loenfaers to survive. There is 
a constant struggle to "keep bod^ and soul toiether'^ and unless cveTyone helps, 
the peopla will surely face extin€\Um« How#vrr^ when it comes to the day -to- 
day problams of acquiring food, people pretty Huch act with a "survival of th^ 
fittest" attitude- -whoever gets food keeps it frm the others, eats it, and stays 
alive. 
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This countty is a highly Indiistrializadp urbanized society that provides 
largt nunier of govaniMnt aiid social welfare program for the aged. Much at- 
tention has been focused on the elderly singly because they conprise such a 
large proportion of the sociaty-*15% of this comtry's people are 65 and oldei. 

Generally speaking, elderly people do net live with the other manners of 
their famiUes. A great percentage live with other oldar people in retirament 
villages. Nursing care, transportation, health care, etc* ara taken care of by 
the government. It is rare to find older pe^le involved with the rest of 
society, however. They are pretty audi considered md treated as a separate 
group with their own interests and problems. 

The elderly in this cotmtry are not looked up to because they ara old. 
Knowledge and wisdom are considered the contents of books and librarias. 
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CONCLUSION: *'My Views Recons iclerad*' 

You'll recall that at tha beginning of this unit you filled out a question* 
naira entltlad ^'My Views," YouM! also recall that you were asl<ad to keep 
the survey you filled out vo use at the and of tha unit. Plsf^se locate your 
copy of ''My Views*' at time and follow the instruction? b^lowi 

(1.) Study each of the word pairs and the responses you made to them at the 
beginning of the unit* Which of the ratings you put down would you now change 

(2,) Using Step 1 above as a guide, write out (or discuss) in what ways you 
think your views have changed (or not changed) regarding aging and old people. 
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